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CHAPTER I 
THE PROBLEM 
1. The Purpose of the Study 
The purpose of this study is to determine whether there 
is a significant relationship between parental acceptance as 
perceived both by parents and their children and the academic 
achievement of the latter. 
2. The Importance of the Study 
One of the major problems with which the schools of our 
nation are confronted at the present time is academic under-
achievement. Perhaps because the problem of the underachiev-
ing student of average intelligence does not seem as critical 
as that of the failing student or that of the underachieving 
gifted student, we have tended in our schools to neglect the 
student of average intelligence who receives passing grades 
11 but who is not working up to capacity. Russell recommends 
that the schools might do well to adopt procedures for in-
creasing the efficiency of student production similar to 
those found in industry for increasing the efficiency of in-
dividual workers. 
"Industry employs high salaried specialists to 
determine the degree to which, and the reasons why, 
1/Donald w. Russell, "A Plea to Beam in the U~derachiever," 
The High School Journal (December, 1958), 42:66-67. 
-1-
individual workers do not expend maximum efforts. The 
reason, of course, is that below-capacity work on the 
part of one worker, particularly when multiplied by 
the total number of inefficient workers, has its nega-
tive effect on the entire production picture, The suc-
cess of industry depends on its ability to measure up 
to the maximum capacity of output. It follows that the 
effectiveness of the American citizenry, as it attempts 
to operate in the framework of democracy, depends on 
the ability of its components to reach full capacity in 
their production of the attributes of functional citizen-
ship. Such is the challenge that faces the American 
public school." • 
Furthermore, education has a responsibility, not only to the 
nation, but also to the individual child to assist him to de-
velop to his fullest capacity. This responsibility includes 
the underachiever, as well as the failing student, the men-
tally retarded, and the gifted, 
The studies that have been carried on seeking the causes 
of underachievement have considered the following factors: 
teacher attitude and personality, the number of extra-
curricular activities in which the student has engaged, the 
degree of social acceptance of the student, the number of 
hours of outside employment, automobile ownership, student 
study habits, diet, and the amount of sleep. The studies 
indicate that none of these factors seems to be significantly 
related to underachievement. 
It is obvious that a student who fails to achieve up to 
capacity is a student who is not motivated to do so. Motiva-
tion therefore is fundamental to the problem. To identify 
the factors that influence achievement motivation is one of 
the problems for researchers in the fields of education and 
2 
psychology. One of the most important factors influencing y 
the motivation of children is parental attitudes. Maslow 
explains this motivation towards achievement which results 
from parental acceptance in terms of self-actualization: 
"So far as motivational status is concerned, healthy indi-
viduals have sufficiently gratified their basic needs for 
safety, belongingness, love, respect, and self-esteem so 
that they are motivated primarily by trends toward self-
E/ 
actualization." Gilmore points out that the child who 
experiences acceptance by his parents will be freer from 
anxiety and the resulting defensiveness than a child who 
does not, and, being less anxious, is able to spend more 
energy on achieving the task at hand. The Conference on the 
Identification and Education of Academically Talented Student 
11 in the Secondary School has stated: 
"If the child feels genuine affection and a de-
sire on the part of the parents for him to realize 
fully his own potentiality, he is likely to achieve. 
However, parental concern may relate purely to 
achievement per se, rather than to the child as an 
individual. If this concept of 1 whatness 1 rather 
than 1 whoness 1 is sensed by the child, it may in-
fluence his learning unfavorably." 
i/Abraham Maslow, "Deficiency Motivation and Growth Motiva-
tion," Nebraska S;ymposium on Motivation, Marshall R. Jones, 
ed., University of Nebraska Press, 1955, p. 8. 
2/John V. Gilmore, "A New Venture in the Testing of Motiva-
tion," The College Board Review (November, 1951), 15:221-226. 
3/Invitationa1 Conference on the Academically Talented ~econdary School Pupil, J. B. Conant, Chairman, The Confer-
ence Report, National Education Association, Washin~ton, D.C., 
February, 1955, pp. 59-60. 
3 
The foregoing statements would indicate that when a child is 
loved in the true sense of the word, a basic need is satis-
fied, he is free from tension and is free to devote himself 
to problems beyond himself. 
Many studies have been carried on showing the relation-
ship between parental attitudes and variations in the person-
ality and behavior of the child. Relatively little research 
has been carried on which demonstrates the influence of 
parent attitudes on the academic achievement of children. 
The few studies which have been undertaken have been on the 
high school or college level and have been concerned with the 
more global aspects of parental attitudes. This study hopes 
to produce data that will bring about a better understanding 
of the part that parents play in the academic achievement of 
their children, and, as a result, point out the importance of 
counseling services for both the child and the parents. The 
use of the child's perception of parental attitudes as a de-
terminant of achievement, as well as the parents' report of 
their own attitudes, is based upon the assumption that the 
child's perception is in reality as strong a determinant of 
motivation as the actual stimulus or the parental report of 
it. Furthermore, by using projective tests, as well as by 
using more objective instruments, this study aims to obtain 
a more meaningful measure of parental acceptance. 
~- ,_____ -~~·-----
.. - --
4 
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CHAPTER II 
SURVEY OF THE LITERATURE 
This chapter will attempt to review the literature, both 
of an experimental and non-experimental nature, in the area 
of parent-child relationships. Studies concerning the effect 
of parent attitudes upon the child's personality, adjustment, 
and academic achievement will be summarized, 
Parental attitudes can be classified as accepting or re-
jecting, although it is acknowledged that 
that may fall within these two extremes. 
there are those 
y' 
Symonds lists 
several characteristics of an accepting parent: identifies 
with the child, senses the thoughts and feelings of the child, 
accepts the whole child, loves and gives affection to the 
child, is sincere, respects the independence of the child, 
is consistent in disciplinary measures, provides a certain 
amount of frustration from which the child learns mature 
patterns of behavior, makes provision for social contacts 
outside the home, believes the child is good and capable of 
self-realization. Nimkof~ has described a good home as 
one in which the child has two parents who love each other, 
y'Percival Symonds, The Dynamics of Parent-Child Relation-
ships, Teachers College~ Columbia University, Bureau of Pub-
lications, New York, 19~9, pp. 110-131. 
2/Meyer F. Nimkoff, The Child, J. B. Lippincott Co., Phila-
delphia, 1934, pp. 151-152. 
-5-
love him, understand his interests, capacities, aspirations, 
and do what they can to help him realize them and thus achieve 
11 
adequate self-hood. Freud describes a child's responses to 
an accepting mother as follows: 
"I have found that those persons who consider 
themselves preferred by their mothers manifest in 
life that confidence in themselves, and that un-
shakable optimism which seems often heroic, and not 
infrequently compels actual success." 
Rejection is the other form of parental attitudes and no 
other aspect of parental behavior has received more attention 
from clinicians than the rejection variable. Fitz-Simons 
considered the following as behavioral manifestations of 
parental rejection: 
1. Parent sees mostly shortcomings. 
2. Parent uses severe punishment. 
3. Parent deserts child. 
4. Parent evicts child. 
5. Parent turns child over to an authority. 
6. Parent puts child in an institution, reform or 
boarding school. 
7. Parent does not provide financial support. 
8. Parent criticizes the child. 
9. Parent deliberately frightens the child. 
y 
1/Sigmund Freud, The Interpretation of Dreams, George Allen 
and Unwin, Ltd., London, 1937, p. 375. 
2/Marian Fitz-Simons, Some Parent-Child Relationships as 
!hown in Clinical Case Studies, Teachers College, Columbia 
University, Contributions to Education No. 643, New York, 
1935, PP• 127-140. 
6 
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10. Parent threatens the child. 
11. Parent pays little or no attention to the child. 
12. Parent spanks the child. 
13. Parent does not provide advantages. 
14. Parent does not spend time with the child. 
1$. Parent neglects the child. 
16. Parent compares the child unfavorably. 
17. Parent demands adherence to standards unsuitable 
to the child. 
];/ 
Rejection of the child, according to Levy, may take 
one of three forms: overt rejection, perfectionism, and 
overprotection. The first type of parental rejection may 
elicit the following behavioral manifestations in children: 
(1) pleading for love, excess kissing, whining, begging for 
gifts, and various maneuvers to win affection or gain close-
ness, (2) hostile acts designed to punish the one who refuses 
love, such as: death wishes, threats of suicide, temper 
tantrums, and all other anti-social behavior, and (3) symptoms 
based on the child's fear of hostile impulses and feelings 
centering around deprivation and its consequences such as 
self-pity and depression. A parent exemplifying the second 
category might 
love him if he 
say, "I cannot like him as he is but I might 
did thus and so.~ 
l/David Levy, "Primary Affect Hunger," American Journal of 
1sychiatry (Nov., 1937), 94:643-6$2. 
2/David Levy, Maternal OvelArotection, Columbia University. 
1ress, New York, 1943, p. 1 • 
7 
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Kanner in describing the "perfectionist" parents says: 
"They need some face-saving reason for the rejec-
tion outside their own emotional state. They must 
persuade themselves, their friends, and the child that 
the reason for their disapproval lies somewhere within 
the child himself. The child of perfectionistic 
parents often comes to look for the reasons of par-
ental disapproval within himself and faces life with 
perpetually guilty insecurity." 
In regard to maternal overprotection, the amount and 
intensity of mother love is difficult to measure. An excess 
of mother love may be a compensation for repressed hostile 
feelings for the child or for paternal rejection of the child. 
Maternal overprotection is characterized by "being near the 
child too often, by treating the child like someone younger 
than he really is, by not allowing the child to act inde-
Y pendently, and by servilely following the child's demands." 
1. Parental Rejection and Acceptance 
Newell reports the results of two studies of maternal 
rejection (1934, 1936). His criteria for analysis in the 
J/ first were clinical case histories and psychiatric examina-
tions. Using neglect, cruelty, a guilt reaction of over-
protection and inconsistent discipline as criteria of mater-
nal rejection, he found feelings of insecurity and extreme 
1/Leo Kanner,nChild Psychiatry, Charles Thomas, Springfield, 
!llinois, l9qo, p. 119. 
S(Oavid Levy, op. cit., p. 20. 
3 H. w. Newell, "Psycho-dynamics of Maternal Rejection," 
erican Journal of Ortho s chiat (July, 1934), 4:387-403. 
:.:;:-:.-__ ,..,.-~-~---: --.-- --..,-_--:---~--:~~-.,....,..-
8 
sensitivity to attention characteristic of rejected children. 
11 In his second study he compared rejected children with a 
control group of accepted children, using as his criteria of 
rejection the mother's statement of it, and her hostile be-
havior toward the child. In comparison with the control 
group, the rejected children received less consistent handling 
by their parents and showed less stable and more aggressive y 
behavior. Symonds (1939) compared 31 pairs of accepted 
and rejected children, using case reports collected by former 
students of his. The pairs were matched in sex, age, grade, 
social background, and level of intelligence, Measuring in-
struments consisted of check lists of items concerning the 
child's behavior, parental harmony, and factors in the par-
ents' childhood. The accepted children showed significantly 
more socially acceptable behavior than the rejected children. 
Also, accepted children faced the future more confidently, 
were less confused and discouraged, and had fewer feelings 
J/ 
of insecurity than rejected children. Gottemoller (1939) 
from his observations of 22 kindergarten children and from 
interviews with their parents concludes that five out of six 
1/H. W. Newell, "A Further Study of Maternal Rejection," 
American Journal of Orthopsxchiatrz (October, 1936), 6:576-607. 
2/Percival Symonds, PsychologY of Parent-Child Relationships, 
Appleton-Century Co., New York, 1939. 
3/R. Gottemoller, "The Influence of Certain Aspects of the 
~ome Environment on the Adjustment of Children to Kinder-
garten," Smith College Studies in Social Work (June, 1939), 
9:303-359· 
9 
unwelcome children in the study were 
stubborn, and maladjusted in school. 
rated as shy, withdrawn, 
.v 
Anderson (1940) 
studied the relationship between certain aspects of parental 
behavior and attitudes, and the behavior of junior high school 
pupils. A questionnaire indicating overprotection and rejec-
tion was administered to 750 pupils. A "Guess Who" rating 
scale was given to their peers as a measure of pupil behavior. 
It was found that there was a tendency for pupils who reported 
their parents as nagging, criticizing, punishing, and disci-
plining them severely, and supervising their outside activi-
ties directly or not at all to be identified by their class-
mates as being quarrelsome, disobedient and troublemakers. 
There was also a tendency for pupils who were reported as be-
ing cooperative, cheerful, and obedient to report their par-
ents as low in Dominance and high in Affection. Goldfarb y 
(1945) made a comparison of institutional and foster home 
children, in the following age ranges: 3-7, 6-7, 8-5, and 
12-2. He found that the institutionalized children, as com-
pared to those in foster homes, were characterized by the 
following: intellect and feeling congealed at a level of ex-
treme immaturity, an emaciated relatedness to material real-
ity and to people, an inability to adjust in enorganized, 
1/John P. Anderson, Behavior and Attitudes of Parents and 
Pu~ls, Teachers College, Columbia University, New York, 19 o. 
g/william Goldfarb, "Psychological Deprivation in Infancy 
and Subsequent AdJustment," American Journal of Qrthopsychi-
--- llJrr,z _ ~A:J>~11L!-2!J-5 _, }5:~7_--~~·==~= , _____ _ __ _ ______________ ~--- __ 
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planful way, passivity and emotional apathy, no specific 
identification and no reciprocal relationships, little self-
insight, impaired abstract thinking, and an ego-structure 
11 
which was primitive and underdeveloped. Myer (1947), using 
the Fels Parent Behavior Rating Scales and Chillenden's Test 
of Assertiveness, in studying 15 boys and 14 girls (ranging 
in age from 3-4 to 5-2) who were attending nursery school, 
found that a child will be more likely to show dominative be-
havior in his own social group if he finds friction over dis-
ciplinary policies at home, many restrictions on his behavior, 
general home discord, and many coercive suggestions from 
parents. Dominant behavior is likely to be shown if the 
parents• attitude toward the child is one of dissatisfaction, 
if there is little rapport between child and parent, if the 
parent shows little understanding, and if the parent is not 
ready to give desired explanations to natural questions from y 
the child. Shoben (1949) administered an inventory of at-
titudes toward child-rearing to fifty mothers of children in 
mental hygiene clinics and juvenile courts and fifty mothers 
of normal children. The scales of the inventory were charac-
terized as Dominant, Possessive, Ignoring, and Miscellaneous. 
Significant correlations between these scales and children's 
1/Charlene T. Myer, "The Assertive Behavior of Children as 
lrelated to Parent Behavior," Journal of Home Economics 
(January, 1947), 39:77-80. 
2/E. J, Shoben, Jr., "The Assessment of Parental Attitudes 
!n Relation to Child Adjustment," Genetic Psychological 
Monographs (February, 1949), 39:101-148. 
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adjustment were shown in cross-validation with comparable 
groups. y 
Baldwin (1949) studied the effect of home environment 
on 50 children who had attended Fels Observational Nursery 
School. The children were rated on 45 variables describing 
interaction with adults and contemporaries, and their object-
centeredness and their approach to materials. Three syndromes 
of parent behavior were considered: warmth, democracy, and 
indulgence (babying, protectiveness, and solicitousness). It 
was found that the following types of behavior characterized 
children from a democratic home: (1) the children showed 
active, socially outgoing type of activity, both of a hostile 
and domineering, and of a friendly nature, (2) these children 
were in a favored position in their groups, aggression and 
bossing on their part, on the whole being successful, and 
(3) they were generally rated high in activities demanding 
intellectual curiosity, originality, and constructiveness. 
The effects of indulgence in general were opposite, but in 
addition indulgence appears to promote physical apprehensive-
ness and lack of skill in muscular endeavors. McKeown 
(1950)£/ analyzed the behavior of parents of schizophrenic, 
neurotic, and normal children ranging in age from 12 to 32 
1/A. L. Baldwin, "The Effect of Home Environment on Nursery 
!'chool Behavior," Child Development (July, 1949), 20:49-61. 
2/James E. McKeown, "Behavior of Parents of Schizophrenic, 
~eurotic, and Normal Children," American Journal of Soci-
ology (September, 1950), 56:175-179· 
-----··---· 
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years. Parents of the same sex in the schizophrenics showed 
a heavy incidence of demanding, antagonistic behavior, and 
the neurotics' parents showed a similar incidence of the same 
types of behavior. The parents of the normals showed in 
general encouraging behavior. The similarity between par-
ental behavior of the schizophrenics and neurotics suggests 
that the same type of behavior may evoke schizophrenia in 
offspring predisposed to it an~roblem behavior in those 
not predisposed. Lewis (1955) studied three types of be-
havior patterning in children and related them to parental 
background and the early treatment of children: (1) unso-
cialized aggression, (2) socialized delinquency, and (3) 
over-inhibited neurotic behavior, related to: (a) rejection, 
(b) neglect and bad companions, and (c) constraint. The 
greatest relationships were found between constraint and in-
hibited neurotic behavior, between parental neglect and bad 
company and socialized delinquency, and between parental re-
jection and unsocialized aggression. Jourard and Remy y 
(1955) administered a 40-item body cathexis scale and a 
40-item self-cathexis scale to 99 college undergraduates. 
The subjects were also given Maslow's Test of Psychological 
Security-Insecurity. Each subject filled out the scale three 
1/Hilda Lewis, "Unsatisfactory Parents and Psychological Dis-
orders in Their Children," Eugenics Review (October, 1955), 
47:153-162. 
2/S. M. Jourard and R. M. Remy, "Perceived Parental Attitudes, 
the Self and Security1 " Journal of Consulting Psychology (October, 195_5), 19:)_§!1:::::!66._ 
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times, indicating first, his own feelings, second, signifying 
how he believed his mother felt, and last how he believed his 
father felt. The authors concluded that appraisals of body 
and self were found to be significantly correlated with per-
ceived parental appraisal. Both cathexes correlated sig-
nificantly with security-insecurity. They also found that 
negative self-appraisal and perceived negative parental ap-
praisals of 
insecurity. 
body and self are correlates of psychological 
y' 
Williams (1958) devised an instrument, the 
PALS tests, for children to evaluate both parents. It com-
bined a rating scale and a projective technique with objec-
tive scoring. It is geared to the third-grade level and 
permits each child to rate each parent on two continua: 
Authority and Love. The results of the rating scale and the 
projective part of the test can be visually plotted to com-
pare and contrast the conscious and less conscious evaluation 
of each parent. The PALS tests were administered to two popu-
lations of boys, Acting-Out (delinquent) and Normal, and were 
able to distinguish the two groups at a high level of sig-
nificance. 
2. Parental Discipline 
Parental discipline, which may be characterized by 
severity or laxness and consistency or variability, may be 
1/W. C. Williams, "PALS Tests: A Technique for Children to 
!valuate Both Parental: Journal of Consulting Psxchologt (December, 1958), 22:q.o7'::._r.-49~5~.=:.....::o::.....:====~:::...z.;=::=:.cw.. 
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looked upon as an 
toward the child. 
implementation of the parents' attitudes 
.!1 Myers (1935) investigated the relation-
ship between home environment and the adjustment of high 
school pupils. A questionnaire which was based on factors 
in the home affecting children's adjustment was administered 
to the pupils, and the adjustment of the pupils was determined 
by means of the Symonds Adjustment Questionnaire and by 
teachers• judgments. His findings seem contradictory: good 
adjustment was correlated with severe discipline by the 
father as well as with absence of parental nagging, with 
treating the child like an adult, with considering the child's 
point of view, and with rewarding the child's good behavior. 
Correlated with poor adjustment were the giving of the entire 
discipline responsibility to one parent, the continuance of 
physical punishment at high school age, the failure to carry 
out threatened punishments, moderate discipline by the father, 
and finally the parents• mood determining the kind of punish-
Y 
ment. Ayer and Bernreuter (1937) compared the personality 
ratings of ~0 nursery school children with the parents• 
statements concerning discipline in the home. He found that 
frequent use of physical punishment was negatively related 
1/Theodore R. Myers, Intra-Family Relationships and Pupil Ad-
Justment, Teachers College, Columbia University, Contributions 
to Education No. 651, New York, 1935. 
2/M. E. Ayer and R. Bernreuter, "A Study of the Relationship 
~etween Discipline and Personality Traits in Young Children," 
Journal of Genetic Psychology (March, 1937), 50:165-170. 
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to dependence upon adult affection and attention (-.20), and 
a tendency to face reality (-.3$). Allowing a child to profit 
from natural results of his acts was positively related to 
attractiveness of personality (+.33), a tendency to face re-
ality (+.33), and to independence of adult affection and at-
Y tention (+.37). Radke (1946) constructed scales of parental 
attitudes for areas of Autocratic and Democratic control of 
the child, the amount and area of restrictions on the child, 
the amount of freedom, severity, or mildness of punishment, 
the rapport between the parent and the child, the relative 
responsibility of the parents for child's discipline, and 
sibling compatibility or incompatibility. The children were 
tested for compliance to authority in an experimental situa-
tion and also rated by teachers on their behavior in school. 
It was found that unfavorable conduct of children is related 
to autocratic, restrictive, and severe discipline. The re-
Y 
sults of Cass•s study (19$2) tend to contradict the findings 
of the study carried out by Myers reported above. She found 
that in a study of 21 seriously maladjusted adolescents and 
of a group of well-adjusted adolescents that children who are 
socially maladjusted experience a higher degree of parental 
1/Marian J. Radke, Relation of Parental Authority to Children's 
~ehavior and Attitudes, University of Minnesota Institute of 
Child Welfare Monograph, No. 22, 1946. 
gjLoretta K. Cass, "Parent-Child Relationships and Delin-
quency," Journal of Abnormal and Social Psychology (January, 
19$2), 47:101-104. 
------------------
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control than well-adjusted, that the parents of the former 
display less awareness of their children's preferences and 
fear, and that low maternal awareness and high maternal con-
trol are associated with poor social adjustment. Stendler y 
(1954) in a study of 20 six-year-old children who were 
rated as being overdependent by their teachers found by in-
terviewing their parents that there was no evidence that 
early weaning will result in overdependency, that overdepend-
ency can result from overprotection, and that overdependency 
can result from serious discontinuities in socialization 
process during the critical period (nine months to three 
years) in learning independency. 
3, Parental Overprotection 
From case-study analyses of 25 five- and six-year-old y 
children, Zimmerman (1931) reports a tendency for aggres-
sive children to have overprotecting or rejecting mothers and 
for timid children to have oversolicitous or overanxious 
v 
mothers. Knight (1933), comparing clinical data on aggres-
sive and submissive children, describes homes of Children as 
inharmonious. Maternal attitudes tended to be overprotective 
1/C. B. Stendler, "Possible Causes of Overdependency in Young 
trhildren," Child Development (March, 1954), 25:63-80. 
2/A. Zimmerman, "Parental Adjustment and Attitudes in Relation 
to the Problem of Five- and Six-Year-Old Children " Smith 
College Studies in Social Work (June, 1931), 1:4ol-4o7. 
J/E. M. Knight, "A Descriptive Comparison of Markedly Aggres-
sive and Submissive Children," Smith College Studies in Social 
~(December, 1933), 4:168. 
17 
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for submissive children and rejective for aggressive children. 
11 Hattwick (1936) obtained ratings for 335 preschool children 
for behavior and for home variables. It was found that a 
positive relationship existed between: (1) infantile, with-
drawing behavior and asking of unnecessary help in school 
and overattention in the home, (2) aggressive, attention-
seeking behavior in school and inadequate attention in the 
home, (3) cooperative behavior and good emotional adjustment 
adjustment in school and a calm, happy home life, and finally 
(4) social difficulties in 
in the home. Hattwick and 
school and "babying" or "pushing" y 
Stowell (1936), using cumulative 
records prepared by successive classroom teachers at the end 
of the school year, related rejection-overprotection to the 
child's adjustment in elementary school. The authors found 
a predominance of poor work habits in children from homes 
characterized by "babying" or "pressuring." More than three-
fourths of the children from well-adjusted homes showed good 
work habits. The same trends were revealed when teachers' 
descriptions of the children's good and poor social adjust-
ment were related to the home situation. 
1/B. w. Hattwick, "Interrelation between the Preschool Child's 
Behavior and Certain Factors in the Home," Child Development 
(September, 1936), 7:200-226. 
g(B. W. Hattwick and M. Stowell, "The Relation of Parental 
Overattentiveness to Children's Work Habits and Social Ad~ust­
ments in Kindergarten and the First Six Grades of School, 
Journal of Educational Research (March, 1936), 30:169-170. 
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Updegraff (1939) correlated the ratings on 33 nursery 
school children with parental behavior variables. It was 
found that withdrawing and submissive behavior correlated 
positively with parental overprotection, that ascendant and 
sadistic behavior was associated with parental rejection, 
that nervous habits and feelings of insecurity with extreme 
overprotection or rejection, that self-reliant and responsible 
behavior with a "logical-scientific" parental approach, and 
that cooperativeness and feelings of security with a calm, y 
happy home. Dunbar (1944), by means of clinical observa-
tions studied the effect of mothers' attitudes on infants. 
He reported that: (1) the infant senses acceptance and re-
jection, (2) that exposure to intense adult emotions is trau-
matic to the developing personality of the infant, (3) that 
an emotional smothering or eXhaustion may be caused by over-
stimulation or overprotection, and (4) that an inhibition of 
growth may result from overtraining or from too much concern 
about the child's development. 
4. Parents' Attitudes and the Academic 
Achievement of Children 
Relatively little research has been carried which 
!(R. Updegraff, "Recent Approaches to the Study of the Pre-
school Child, III: Influence of Parent Attitudes on Child 
Behavior," Journal of Consulting Psychology (February, 1939), 
3:34-36. 
E/Flanders Dunbar, "Effect of the Mother's Emotional Attitudes 
on the Infant," Psychosomatic Medicine (April, 1944), 6:156-
159. 
=· =~=~ 
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attempts to relate parents• attitudes and the academic 
11 
achievement of their children. Gilmore (1951), in a study 
with 15 high-achieving and 15 low-achieving male college stu-
dents, using results of the Thematic Apperception Test and 
his own Sentence Completion Test, found that the achieving 
student is characterized by a much happier relation with his 
father, a closer identification with his mother, and a marked 
quality of independence, and that the non-achiever has poor 
relations with both his father and mother, his behavior is 
passive and dependent, he is more interested in himself than 
in others, and is anxious and less mature. Tibbetts (1955)£/ 
interviewed 19 under-achieving and 19 high-achieving high 
school boys and their parents and found: (1) that there was 
a greater similarity in expression of satisfaction with home 
relations between high-achieving boys and their parents than 
between low-achieving boys and their parents, (2) that the 
most striking characteristic of the underachieving group was 
a comparative lack of agreement between parents on standards 
of behavior expected, (3) that high-achievers identify more 
closely with parents and are more likely to be motivated by 
a desire to please parents, and <4> that high-achievers more 
often describe parents as thoughtful, understanding, and 
l(John V. Gilmore, op. cit., pp. 225-226. 
2/J. R. Tibbetts, Role of Parent-Child Relationships in the 
Achievement of High-SChool Pupils, Unpublished Doctoral Dis-
sertation, New York University, 1954. 
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Drews and Teahan (1957) administered a modified 
form of Shoben 1 s Parental Attitude Survey to the parents of 
40 gifted and average hi~and low-achievers and found: 
(1) that the high-achiever has a rigidly defined place within 
the home which he is expected to keep without complaint, 
(2) that mothers of high-achievers are quite authoritarian 
in the treatment of their children, and that (3) the high-
achievers appear to come from a family atmosphere in which 
the adult knows what is beat for the child. 
The above summary of the literature in the area of 
parent-child relations leaves no doubt that some variations 
of personality are related to variations within the home. 
Experimental studies indicate that any form of rejecting be-
havior on the part of parents, whether it be neglect, cruelty, 
criticism, inconsistent discipline, or overprotection, tends 
to be associated with maladjustment in their children. The 
few studies that have been summarized concerning parental 
attitudes related to academic achievement seem to indicate 
that there is a positive relationship between the two. 
1/E. M. Drews and J. E. Teahan, "Parental Attitudes and Aca-
demic Achievement," Journal of Clinical Psychology (October, 
1957), 13:328-332. 
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CHAPTER III 
PROCEDURE 
1. Definitions Used in This Study 
Parental attitudes in this study are classified as either 
accepting or rejecting. An attitude of acceptance is the 
general readiness of a parent to give positive responses to 
the subject, from mild acceptance to open approval. An at-
titude of rejection is the general readiness of a parent to 
give negative responses to the subject from mild disapproval 
to outright rejection. These two definitions can be used to 
describe the behavior of the parents as perceived by the chil-
dren in this study and also as perceived by the parents them-
selves. Parents in the study consist of the natural mothers 
and fathers of the subjects. 
The three groups of achievers used in this study are de-
fined as follows: 
1. high-achiever: a student whose actual grade-point 
index is at least one standard error of estimate 
above the predicted value. 
2. average-achiever: a student whose actual grade-
point index is within a plus or minus one standard 
error of estimate of the predicted value. 
3. low-achiever: a student whose actual grade-point 
index is at least one standard error of estimate 
below the predicted value. 
==----·~-=-;;.- ... =. ==~= 
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2. Selection of the Sample Population 
The pupils enrolled in Grade 8 at the William Pollard 
Junior High School in Needham, Massachusetts provided the 
population from which the sample for this study was selected. 
Of this population of 322 students there were 310 students 
who lived with both their natural parents. This latter group 
was classified into high-, average-, and low-achievers on the 
basis of the difference between the actual and predicted 
grade-point indices. By means of a regression equation, 
Y = .040128X- 2.138621, in which Y = the predicted grade-
point average and X • the I.Q., and using a group intelli-
gence test score as the prediction variable, the predicted 
grade-point index for each individual was found. The intel-
ligence quotients of the Otis Beta Group Intelligence Test, 
which was administered to the sample student population in 
January, 1958, were used. The difference between the actual 
and the predicted grade-point index was based on grades re-
ceived at the termination of the first semester of Grade 8. 
For computational purposes the following numerical values 
were substituted for the letter grades: A = 4, B = 3, C = 2, 
D = 1, and E = 0. In computing the index, only academic 
subjects were included, namely, English, History, Science, 
and Mathematics. The difference between the actual and pre-
dicted indices was expressed in units of standard error of 
23 
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eatimate. The formula and the value obtained for the 
standard error of eatimate in thia atudy were as follows: 
a • est. 
S = ,68 X .76 
eat. 
a '"' .52 est. 
The limits of the three groups were defined previously. 
y 
This procedure for classifying the atudent population re-
aulted in ~7 high-achievers, 226 average-achievera, and 37 
low-achievera. From each of these three groups lS boys and 
1$ girls were selected according to the method of random 
J/ 
numbers. Table 1 gives the means and standard deviations 
of the intelligence quotienta and chronological ages of the 
various groups. An inapection of the mean values indicated 
that there was no significant difference among the groups 
in respect to intelligence and chronological age. 
1/J. P. Guilford, Fundamenta Stat sties in 
Rducation (Third Edition , McGraw-Hill Book 
New York, 1956, p. ~os. 
ysee p. 23. 
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Table 1. Means and Standard Deviations of Chronological Ages 
and Intelligence Quotients of the High-, Average-, 
and Low-Achievers. 
Chronological Age 
(months) 
Intelligence Quotient 
Groups 
Mean St. Dev. Mean St. Dev. 
His!!-Achievers 
Boys 168.5 4.-75 112.2 9·3 
Girls 168.5 3.36 113.5 10.5 
Total 167.0 4..6 112.8 9·9 
Average-Achievers 
Boys 167.1 4.-9 112.9 7-05 
Girls 166.8 4.-4. 112.1 11.10 
Total 166.9 4..7 112.5 9-02 
Low-Achievers 
Boys 165.0 3.4. 116.9 5.2 
Girls 166.4. 5.8 109.5 10.9 
Total 165.7 4..8 113.2 9·1 
The parents of the 90 students selected were contacted 
by a letter which described the study, requested the parents• 
permission to test their children, and finally asked the 
parents themselves to participate in the study. Approximately 
80 per cent of the parents responded and agreed to take part 
in the study. The remaining 20 per cent were contacted by 
25 
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telephone and also agreed to participate. 
3. Tests Used in This Study 
Three tests were used in this study for the purpose of 
measuring the children's perception of their parents• atti-
tudes: the Whitesel's Situation Questionnaire for Parent-]/ y 
Child Relationships, the Thematic Apperception Test, and 21 . 
Gilmore's Sentence Completion Test. The Porter Parental 
!il Acceptance Scale was selected to measure the parents' per-
ception of their own parental attitudes. One copy of each of 
these instruments may be found in the Appendix of this report. 
Whitesel's Situation Questionnaire is a check list pre-
senting 88 descriptions of parent-child events, 44 indicating 
accepting behavior and 44 indicating rejecting behavior. The 
subject is asked to check whether the statement represents a 
situation applying more to his mother or to his father. If 
after careful consideration, the subject feels that the state-
ment seemingly applies to both parents, or to neither parent, 
he is asked to respond accordingly. The test was administered 
to groups of students numbering not more than 15. 
1/John A. Whitesel, Parental Relationships 
Dominance-Submission, Unpublished Doctoral 
Boston University, 1952. 
in Reference to 
Dissertation, 
S(Henry A. Murray, Thematic Apperception Test, Harvard Uni-
versity Press, Cambridge, Massachusetts, 1943. 
3/John V. Gilmore, Sentence Completion Test, Copyright, 
. ~oston, Massachusetts, 1953. 
~laine Porter, Parental Acceptance Scale, Copyright, 
Iowa State College, 1954. 
Approximately thirty minutes was required for completing it, 
although no fixed time limit was set. The directions which 
are found at the beginning of the test were read aloud and 
were then repeated. 
The Situation Questionnaire for Parent-Child Relation-
ships was constructed from material provided in a study by 
y' 
M. J. Fitz-Simons who created a "Guide for the Estimation 
of Parental Attitudes on Case Data" from actual statements 
made by parents to child guidance workers. She selected 574 
fUll case-studies, and parental reactions ranged from extreme 
acceptance to extreme rejection. The illustrative statements 
which Fitz-Simons felt showed the most clear-cut parental 
attitudes served as the basis for the construction of White-
sel 1 s Questionnaire. The statements were further validated 
y' 
by judges' ratings as indicating parental acceptance or 
parental rejection. All statements retained were assigned a 
plus one or a minus one, the former indicating acceptance and 
the latter indicating rejection. The sum of the plus and the 
minus values were found for each student's statements regard-
ing each parent, thus yielding a Mother Acceptance score and 
a Father Acceptance score. The author of this study deter-
mined the reliability of the questionnaire by using the re-
1/M. J. Fitz-Simons, Some Parent-Child Relationships As Shown 
Tn Clinical Case Studies, Teachers College, Columbia Univer-
sity, Contributions to Education No. 643, New York, 1935. 
y'John A. Whitesel, op. cit., pp. 62-68; 74-75. 
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sponses of the students of the sample population. The 
Pearson-Product Moment of Correlation was first computed for 
the odd and even items and this value of r was substituted in 
the Spearman-Brown formula to obtain the reliability of the 
.v full seale. The resulting values of ~were: Mother-Ac-
ceptance score, r = .64; Father-Acceptance score, r = .87; 
and Total Parent-Acceptance score, r = .82. 
The Thematic Apperception Test is a projective test 
which consists of 30 ambiguous pictures around which the sub-
ject is asked to create a story. Because of the unstructured 
nature of the pictures, the subject is likely to draw upon 
personal experiences for the content of the stories and thus 
provide data about the ways he looks at the world and the 
people around him. "Here the subjects' characteristic inter-
personal relationships make their nature known, since they 
too are a function of basic sentiments toward classes of 
people: older males, older females, competitors, love-objects, 
the weak and helpless, and so forth.~ Six pictures were 
used in the present study. Selection of the pictures was 
based upon first, the presence in the picture of a figure 
with whom the subject might identify, and second, the results 
]/James Wert, op. cit., pp. 78, 332. 
2/Harold H. Anderson and Gladys L. Anderson, An Introduction 
to Projective Techniques, Prentice-Hall, Inc., New York, 
1951, p. 197. 
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of research concerning the appropriateness of particular 
pictures for eliciting themes of parental attitudes. Pic-
tures 1, 5, 6BM, and 7BM were administered to the boys, and 
Pictures 1, 5, 6GF, and 7GF were administered to the girls. 
A description of these pictures can be found in the manual 
y' 
of the test. The pictures were administered to groups of 
students numbering not more than 15 at one time. The pictures 
were projected upon a screen by means of an opaque projector. 
The pictures were projected for two minutes while the room 
was in total darkness, and then the light was increased so 
that the subjects might write their stories and at the same 
time the pictures might be dimly seen. The directions used 
in administration were those indicated as appropriate for 
J/ the test. They were given adolescents in the manual of 
orally and were repeated for clarity. Five minutes were al-
lowed for the writing of each story and the subjects were in-
formed when four minutes had elapsed. 
A scale for scoring the stories of the Thematic Apper-
ception Test was devised by the author using the findings of 
1/David A. Rapaport, Dia~nostic Psychological Testing, Vol. 
1I, The Year Book Publis era, Inc., Chicago, 1946, pp. 422-
423. Leopold Bellak, The TAT and CAT in Clinical Use, 
Grune and Stratton, New York, 1954, pp. 101-105. William E. 
Henry, Analysis of Fantasy, John Wiley and Sons, Inc., New 
York, 1956. 
2/Henry Murray, Thematic Apperception Test Manual, Copyright, 
T943, pp. 18-19. 
J/Ibid., p. 3. 
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numerous studies concerning the behavior, feelings, and atti-
tudes characteristic of accepting and rejecting parents and 
the results of research using the Thematic Apperception Test. 
The scoring scale used in this study is as follows: 
+2 
ComPlete 
Acceptance 
loving, 
helpful, 
understand-
ing, coop-
erative 
+1 0 -1 
Least 
Acceptance 
ambivalence, 
balance of 
positive and 
negative feel-
ings, lack of 
affect 
-2 
Complete 
Relection 
serious con-
flict, depri-
vation, hate, 
humiliation, 
separation. 
The scoring of the Thematic Apperception Test was done by 
the author of this study and the reliability of scoring was y 
insured by asking two psychologists to score five of the 
protocols of the study. The intercorrelation coefficient of 
the author's and the judges' ratings was found to be .79. 
Two of the pictures presented to each subject were for 
the purpose of eliciting themes describing mother attitudes 
and two were appropriate for themes or father attitudes. The 
test yielded two scores directly: a Mother-Acceptance Score 
and a Father-Acceptance Score. The sum of these two scores 
for each subject resulted in a Total Parent-Acceptance Score. 
The Sentence Completion Test consists of ~0 items pre-
sented as incomplete sentences. 
i/The two psychologists were: 
~rofessor of Education, Boston 
Clancy, Clinical Psychologist, 
tion, Brockton, Massachusetts. 
__________________ .. ____ --·· --·-·-----·--
-------····-···---------------- ----- ·---· --------· 
Some items consist of one 
Dr. Albert T. Murphy, Associate 
University, and Dr. David 
Brockton Veterans Administra-
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word, others of more than one word. Some items are placed at 
the beginning of the line, others in the middle of the line. 
The subject is asked to form a sentence from the given word 
in its given position. Two items of the test were considered 
appropriate for the purpose of the present study: the "mother" 
and "father" items. The test was administered in a group 
situation. The test was not timed and approximately twenty 
minutes were required to complete the test. The directions 
used in administering the test are those found at the begin-
ning of the test. The scale used for scoring the test was 
devised by a psychometrist who had done research with the 
11 
test. The scale suitable for scoring the test items as 
indicating accepting or rejecting parents is as follows: 
+2 - an affiliative, independent, happy, loving 
response. 
+1 - a generally positive, fond, respectful 
relationship. 
0 - an intellectualization, a factual, non-
affective, cliche type of response. 
-1 - an omission, a generally negative, veiled-
conflict type of relationship. 
-2 - a hostile, unhappy, rejectant type of 
response. 
The scoring of the test was done by the author and the re-
liability of his scoring was validated by having two 
1/John A. Whitesel, ~cit., p. 78. ~is scale was devised 
~y Miss Susan Gershe on, a psychometrist at M.I.T., where 
this test was used to differentiate achievers from non-
achievers. This scoring procedure has been validated by 
empirical data from these groups. _____ m • 
• -···- •. -- --·- .::.-=::"'~-:::.. - ·-···- -- ----- ~---- - - - - - . . • - .• --
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y' judges score the sentences of twelve of the subjects, The 
intercorrelation coefficient of the author's and the judges• 
scorings was found to be .94. The scores of the test were 
summed for each subject in terms of his plus and minus scores 
for each parent, thus yielding a Mother-Acceptance Score and 
a Father-Acceptance Score. The Total Parent-Acceptance Score 
was found by summing the Mother and Father scores. 
Both the Thematic Apperception Test and the Sentence 
Completion Test are projective instruments and, as such, pro-
vide information regarding parental attitudes which is not 
disguised or distorted consciously by the subject. The sub-
jects are asked to react to ambiguous stimuli which represent 
parental figures and it is anticipated that they will create 
responses from their experiences with their own parents with-
out awareness of doing so. This information concerning the 
children's less conscious perceptions of their parents• ac-
ceptance of them, when supplemented by the feelings more con-
sciously expressed by the subjects in response to the Situa-
tion Questionnaire, will, in the opinion of the writer, yield 
more meaningful results. 
The Parental Acceptance Scale whiCh tests the parents• 
perception of their acceptance of their children involves 
four dimensions of parental acceptance derived from the 
liThe two judges were: Dr. John v. Gilmore, Associate Pro-
¥essor of Psychology, Boston University, and Miss A. Cornelia 
Sheeham, Instructor in Education, Boston University, 
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author's operational definition of parental acceptance. 
"An acceptant parent is one who: 
1. regards his child as a person with feelings, and 
respects the Child's right and need to express 
these feelings, 
2. values the unique make-up of the child and does 
what he can to foster that uniqueness within the 
limits of healthy and social adjustment, 
3. recognizes the child's need to differentiate and 
separate himself from his parents and to become 
an autonomous individual, 
4. loves his child unconditionally.~ 
The scale consists of 40 items describing situations which 
represent children's behavior. Each situation is followed by 
five possible responses which suggest ways of feeling or 
courses of action on the part of the parent. These responses 
were given weights from one through five, with one represent-
ing low acceptance and five representing high acceptance. The 
reliability of the scale by the split-half method was .766 
and by the Spearman-Brown formula was .865. A complete 
description of the development of this scale is presented in y 
the article previously mentioned. The test was administered 
to parents in groups with the mother and father of each sub-
ject completing their forms independently. The author of the 
scale recommends group administration, pointing out that it 
lessens or prevents collaboration between husbands and wives, 
i/Blaine M. Porter, "Measurement of Parental Acce?tance of 
~ildren," Journal of Home Economics (March, 1954J, 46:176-177. 
S(Ibid., PP• 176-182. 
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and that parents will feel a certain amount of group pressure 
to finish in a minimum length of time, rather than having 
several hours, if desired, to ponder the items and responses ]/ 
at home. The directions used in administering the test are 
those found at the beginning of the test form. The time re-
quired for taking the test varied from twenty minutes to one 
hour. The Mothe~and Father-Acceptance Scores were found by 
adding the weights assigned to each answer. The Total Parent-
Acceptance Score was found by summing the Mother and Father 
scores. A copy of the scale and its scoring key may be found 
in the Appendix. 
lj.. Summary 
Three tests were used in this study to measure the chil-
dren's perception of their parents• acceptance of them: 
Whitesel's Situation Questionnaire for Parent-Child Relation-
ships, the Thematic Apperception Test, and the Sentence Com-
pletion Test. The Porter Parental Acceptance Scale was used 
to measure the parents' perception of their acceptance of 
their children. Each test yielded three scores: Mother-Ac-
ceptanceScore, Father-Acceptance Score, and Total Parent-
Acceptance Score. The data of each test were treated statis-
tically by the analysis of variance technique. The details 
of this method are explained in Chapter IV. All possible 
]/Blaine M. Porter, Manual of the Parental Acceptance Scale, 
Unpublished, Iowa State College, 19$4, p. 1. 
"".:::::.. .. ··-·-
comparisons were made among the three groups of achievers 
and their parents in respect to their perception of parental 
acceptance, 
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CHAPTER IV 
ANALYSIS OF THE DATA 
The data of this study were subjected to an analysis of 
variance technique, and the results of each of the tests used 
in this study were treated separately. The null hypothesis 
in each case was that there was no significant difference 
between or among the means of the groups being compared. The 
five per cent level of significance was chosen, and if the 
value obtained for ! was greater than that required for this 
level of significance, it signified that the difference be-
tween the means would occur because of the variation due to 
random sampling in less than five out of one hundred times 
and thus would reject the null hypothesis. If the value for 
! was less than that required at the five per cent level, the 
null hypothesis was accepted. y 
The following formulae were used in the computation 
of the analysis of variance: 
F = Mean Sguare Among Groups 
Mean Square Within Groups 
F== 
s.s.G I g-1 
s.s.T - s.s.G 1 N - g 
1/James E. Wert, Charles Neidt, and J. Stanley Ahmann, 
~tatistical Methods in Educational and Ps cholo cal Research, 
ppleton-Century-Crofts, Inc., New York, 19 , p. 17 • 
-::-=.----.. ------------=--------=--:--.---------,--~=~ 
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S.S.G (Sum of Squares for Among Groups) = 
n N 
S.S.T (Sum of Squares for Total = 
x2 -
S.S.w (Sum of Squares tor Within Groups) = 
g = number of groups being compared 
N = total number of scores 
n = number in each group 
Throughout this study the following symbols will be used: 
~~ indicates an F-ratio at the five per cent level 
of significance 
~~~ indicates an F-ratio at the one per cent level 
of significance 
(blank) indicates an F-ratio that is not significant 
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Table 2. Analysis of Variance of Mother-Acceptance Scores of 
High-, Average-, and Low-Achieving Boys and of the 
Mothers of High-, Average-, and Low-Achieving Boys 
(N = 4-5) 
Instruments d.f. Sum of Mean Sum F-aY Squares of Squares Rat1 1 
Situation Questionnaire 
506.0 253.0 2.52 Among 2 
Within ttf 4207.7 100.1 Total ~713. 7 353.1 
Sentence Completion Test 
.95 Among 2 1.91 ·95 
Within l!f 41·z4- ·9~ Total ~. 3 1.9 
Thematic Apperception Test 
Among 2 .50 .25 .38 
Within ~ 27.30 .65 Total 27.80 .90 
Parental Acceptance Scale 
Among 2 72.3 36.1 .15 
Within ~ 9589.2 228.~ Total 9661.5 264-. 
1(F = 3.22 at the five per cent level of significance with 2 
and 4-2 degrees of freedom. 
Table 3. Table of Means of Mother-Acceptance Scores of the 
High-, Average-, and Low-Achieving Boys and of the 
Mothers of the High-, Average-, and Low-Achieving 
Boys (N = 15) 
Instruments High Average Low 
Situation Questionnaire 6.6 14-.1 13.2 
Sentence Completion Test .20 .60 .13 
Thematic Apperception Test 
-.37 -.64- -.58 
Parental Acceptance Scale 137.3 137.5 139.8 
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The null hypothesis was that there is no significant 
difference among high-, average-, and low-achieving boys in 
their perception of their mothers' acceptance of them. The 
F-ratios derived from the Mother-Acceptance scores of the 
Situation Questionnaire, the Sentence Completion Test, and 
the Thematic Apperception Test are not significant at the 
five per cent level and therefore do not reject this hypoth-
esis. The mean values of the Mother-Acceptance scores of the 
Situation Questionnaire (F = 2.52), which are presented in 
Table 2, indicate a tendency for the high-achieving boys to 
perceive their mothers as less accepting than do the average-
or low-achieving boys, with the average-achieving boys per-
ceiving their mothers as most accepting. The mean values 
of the scores of the Sentence Completion Test and the Thematic 
Apperception Test yield F-ratios which do not show any 
definite trend in mother acceptance perceived by the three 
groups of boys. 
The null hypothesis was also made that there is no sig-
nificant difference among the mothers of high-, average-, 
and low-achieving boys in their perception of their accept-
ance of their sons. The F-ratio computed from the data of 
the Parental Acceptance Scale is not significant at the 
five per cent level and therefore does not reject this 
hypothesis. 
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Table 4. Analysis of Variance of Father-Acceptance Scores of 
the High-, Average-, and Low-Achieving Boys and the 
Fathers of the High-, Average-, and Low-Achieving 
Boys (N = 45) 
InstrUlllents d,f. Sum of Mean Sum F-J/ Squares of Squares Rati 
Situation Questionnaire 
384.1 Among 2 i42.0 1.32 Within ~ 6109.1 5.0 Total 6493.2 337.0 
Sentence Completion Test 
2.53 1.26 1.55 Among 2 
Within ~ 3~.27 .81 Total 3 .80 2.07 
Thematic Apperception Test 
4-~ Among 2 2.2 2.93 Within ~ 31. 5 -75 Total 36.25 2.95 
Parental Acceptance Scale 
Among 2 1179.3 589.6 1.03 
Within ~ 23843.2 567.6 Total 25022.5 1157.2 
1/F = 3.22 at the five per cent level of significance with 2 
and 42 degrees of freedom. 
Table 5. Table of Means of the Father-Acceptance Scores of 
the High-, Average-, and Low-Achieving Boys and of 
the Fathers of the High-, Average-, and Low-Achieving 
Boys (N = 15) 
Instruments High Average Low 
Situation Questionnaire 6.3 3.2 -.83 
Sentence Completion Test .66 .53 .06 
Thematic Apperception Test 
-.43 -1.14 -.33 
Parental Acceptance Scale 128.7 141.3 134.7 
~ ~ -- ---=--~= ==,=====--~~-
The null hypothesis was made that there is no signifi-
cant difference among high-, average-, and low-achieving 
boys in their perception of their fathers• acceptance of 
them. The F-ratios derived from the data of the tests ad-
ministered to the three groups of boys are not significant 
at the five per cent level and therefore do not reject this 
hypothesis. The mean values of the Father-Acceptance Scores 
of the Situation Questionnaire and the Sentence Completion 
Test show a gradual increase from the low- to the high-
achieving boys. 
The null hypothesis was also made that there is no 
significant difference among the fathers of high-, average-, 
and low-achieving boys 1n their perception of their ac-
ceptance of their sons. The F-ratio computed from the 
scores of the Parental Acceptance Scale is not significant 
at the five per cent level and therefore does not reject 
this hypothesis. 
Table 6. Analysis of variance of Total Parental-Acceptance 
Scores of the High-, Average-, and Low-Achieving 
Boys and of the Parents of the High-, Average-, 
and Low-Achieving Boys (N = 45> 
Instruments d.t. Sum of Mean Sum F-ol/ Squares of Squares Rati 
Situation Questionnaire 
226.2 .88 Among 2 113.1 
Within ~ 5392-i 128., Total 5618. 241. 
Sentence Completion Test 
6.71 3.35 1.52 Among 2 
Within ~ 92.5~ 2.20 Total 99.2 5.55 
Thematic Apperception Test 
8.70 4.,0 Among 2 3.07 Within ~ 6o.4o 1. 0 Total 69.10 5.70 
Parental Acceptance Test 
Among 2 1285.7 642.8 .94 
Within ~ 28591.1 680.7 Total 29876.8 1323.5 
1/F = 3.22 at the five per cent level of significance with 2 
and 42 degrees of freedom. 
Table 7. Table of Means of the Total Parental-Acceptance 
Scores of the High-, Average-, and Low-Achieving 
Boys and the Parents of High-, Average-, and Low-
Achieving Boys (N = 15) 
Instruments High Average Low 
Situation Questionnaire 12.8 17.3 12.3 
Sentence Completion Test .86 1.13 .20 
Thematic Apperception Test -.80 -1.78 -.91 
Parental Acceptance Scale 265.9 278.8 274.5 
-=·~-----~--·-
The null hypothesis was made that there is no signifi-
cant difference among high-, average-, and low-achieving 
boys in their perception or their parents' acceptance of 
them. The F-ratios yielded by data from the tests adminis-
tered to the three groups of boys in the study are not sig-
nificant at the five per cent level and therefore do not 
reject this hypothesis. The mean values of the Situation 
Questionnaire and the Sentence Completion Test, however, 
do indicate that the average-achieving boys perceive total 
parent acceptance of them as greater than do the high- or 
low-achieving boys. 
The null hypothesis was also made that there is no 
significant difference among the parents of high-, average-, 
and low-achieving boys in their perception of their parental 
acceptance. The F-ratio computed from the data of the 
Parental Acceptance Scale is not significant at the five 
per cent level and therefore does not reject this hypoth-
esis. 
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Table 8. Analysis of Variance ot Mother-Acceptance Scores 
of the High-, Average-, and Low-Achieving Girls 
and the Mothers of the High-, Average-, and Low-
Achieving Girls (N = 45) 
Instruments d.t. Sum ot Mean Sum F-J/ Squares of Squares Rat! 1 
Situation Questionnaire 
104.6 52.3 
·44 Among 2 Within ~ !1.7~.8 117.7 Total 48 .4 170.0 
Sentence Completion Test 
.58 .24 Among 2 .29 
Within ~ 50.00 1.19 Total 50.58 1.48 
Thematic Apperception Test 
.60 1.5 Among 2 1.20 
Within ~ 16.95 .40 Total 18.15 1.00 
Parental Acceptance Scale 
Among 2 1117.4 558.7 2-99 
Within ~ 78~.3 186.8 Total 89 5.7 745.5 
l/F = 3,22 at the five per cent level of significance with 2 
and 42 degrees of freedom. 
Table 9. Table or Means ot Mother-Acceptance Scores of the 
High-, Average-, and Low-Achieving Girls and of 
the Mothers or the High-, Average-, and Low-
Achieving Girls (N = 15) 
Instruments High Average Low 
Situation Questionnaire 15.2 13.4 11.5 
Sentence Completion Test .60 .26 
-33 
Thematic Apperception Test -.18 -.38 -.58 
Parental Acceptance Scale 141.3 141.6 130.9 
=~--=~~~ ~=--=·~ ~- ·-=-~======== 
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The null hypothesis was made that there is no signifi-
cant difference among high-, average-, and low-achieving 
girls in their perception of their mothers• acceptance of 
them. Since none of the F-ratios yielded by the test data 
is significant, this null hypothesis is accepted. However, 
the mean values of the scores of the Situation Questionnaire, 
the Sentence Completion Test and the Thematic Apperception 
Test indicate that the girls achieving at a higher level 
perceive their mothers as more accepting than do those 
achieving at a lower level. 
The null hypothesis was also made that there is no 
significant difference among the mothers of high-, average-, 
and low-achieving girls in their perception of their ac-
ceptance of their daughters. The F-ratio computed from the 
scores of the Parental Acceptance Seale is not significant 
at the five per cent level and therefore the null hypothesis 
cannot be rejected. However, the mean values of the Mother-
Acceptance scores of this scale (F : 2.99) indicate that the 
mothers of the high- and average-achieving girls perceive 
themselves as more accepting than do the mothers of the 
low-achieving girls. 
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Table 10. Analysis of Variance of the Father-Acceptance 
Scores of the High-, Average-, and Low-Achieving 
Girls and of the Fathers of the High-, Average-, 
and Low-Achieving Girls (N = 45) 
Instruments d.f. Sum of Mean Sum F-Squares of Squares RatioY 
Situation Questionnaire 
204-~ .74 Among 2 102.2 Within ~ 5787. 1~7·8 Total 5992.0 2 o.o 
Sentence Completion Test 
1.25 .62 .65 Among 2 
Within ~ 40.00 -95 Total l.j.l..25 1.57 
Thematic Apperception Test 
5.06 2.53 4.6o* Among 2 
Within ~ 23.24 .55 Total 28.30 3.08 
Parental Acceptance Scale 
Among 2 704.8 352.~ 1.8 Within ~ 8183.6 144· Total 8888.4 5 7.2 
1/F = 3.22 at the five per cent level of significance with 2 
and 42 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 11. Table of Means of the Father-Acceptance Scores of 
the High-, Average-, and Low-Achieving Girls and 
of the Fathers of the High-, Average-, and Low-
Achieving Girls (N = 15) 
Instruments High Average Low 
Situation Questionnaire 5.5 3.3 .27 
Sentence Completion Test .80 .46 .33 
Thematic Apperception Teat 
-.20 -.20 
-.73 
Parental Acceptance Scale 133.1 130.7 140.1 
The null hypothesis was made that there is no signifi-
cant difference among the high-, average-, and low-achieving 
girls in their perception of their fathers' acceptance of 
them. This null hypothesis is rejected at the five per cent 
level by the F-ratio yielded by scores from the Thematic 
Apperception Test. An inspection of the means of the Father-
Acceptance scores of this test presented in Table 10 indi-
cates that the following hypothesis might be substituted 
for the original one: the high- and average-achieving girls 
perceive their fathers as more accepting than do the low-
achieving girls. The mean values of the Situation Question-
naire and the Sentence Completion Test support this hypoth-
esis. 
The null hypothesis was also made that there is no sig-
nificant difference among the fathers of high-, average-, 
and low-achieving girls in their perception of their ac-
ceptance of their daughters. The F-ratio of the Parental 
Acceptance Scale is not significant at the five per cent 
level and therefore the hypothesis is accepted. However, 
the mean values of the Father-Acceptance scores of this 
scale give some indication that the fathers of low-achieving 
girls tend to perceive themselves as more accepting than do 
the fathers of either the average- or high-achieving girls. 
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Table 12. Analysis of Variance of Total Parental-Acceptance 
Scores of High-, Average-, and Low-Achieving Girls 
and of the Parents of High-, Average-, and Low-
Achieving Girls (N = ~5) 
Instruments d,t. Sum ot Mean Sum F-cJ/ Squares ot Squares Rati 1 
Situation Questionnaire 
6oo.e 300.~ Among 2 2.93 
Within ~ 4295.6 102.2 Total 4896.4- 4.02.6 
Sentence Completion Test 
3.25 1.62 Among 2 .53 
Within ~ 127.20 ~.02 Total 130.4-5 .64-
Thematic Apperception Test 
7.24- 3.62 Among 2 2.99 
Within ~ $0.88 1.21 Total 58.12 4-.83 
Parental Acceptance Scale 
Among 2 91.3 i$.6 .12 
Within ~ 15~11·9 ~ 6.9 Total 15 03.2 12.5 
1/F = 3.22 at the five per cent level of significance with 2 
and 4-2 degrees of freedom. 
Table 13. Table of Means of the Total Parental-Acceptance 
Scores of the High-, Average-, and Low-Achieving 
Girls and of the Parents of the High-, Average-, 
and Low-Achieving Girls (N = 15) 
Instruments High Average Low 
Situation Questionnaire 20.7 16.7 11.7 
Sentence Completion Test 1.4-o .73 .66 
Thematic Apperception Test -.38 -.58 -1.32 
Parental Acceptance Scale 274-·4- 273.7 270.9 
ell ••• 
The null hypothesis was made that there is no signi~i­
cant di~~erence among high-, average-, and low-achieving 
girls in their perception o~ their parents• acceptance o~ 
them. The F-ratios derived ~rom the tests administered to 
the three groups o~ girls in the study are not signi~icant 
at the five per cent level and therefore the null hypothesis 
cannot be rejected. However, the mean values of the Total 
Parental Acceptance scores of the Situation Questionnaire 
(F = 2.93) and the Thematic Apperception Test (F = 2.99) 
show a continuous decrease from the high- to low-achieving 
level. This difference indicates that the higher achieving 
girls tend to perceive their parents as more accepting than 
do lower-achieving girls. 
The null hypothesis was also made that there is no 
significant difference among the parents of high-, average-, 
and low-achieving girls in their perception of their ac-
ceptance of their daughters. The F-ratio computed from 
the scores of the Parental Scale is not signi~icant at the 
~ive per cent level and there~ore the null hypothesis is 
accepted. 
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Table 14. Analysis of Variance of Mother-Acceptance Scores 
of High-, Average-, and Low-Achievers and of the 
Mothers of High-, Average-, and Low-Achievers {N = 90) 
Instruments d.f. Sum of Mean Sum P-J/ Squares of Squares Rati 
Situation Questionnaire 
186.6 Among 2 372.2 1.75 
Within 87 9248.8 106.3 
Total 89 9621.0 292-9 
Sentence Completion Test 
.63 Among 2 .31 .28 
Within 87 9~· 70 1.07 Total 89 9 .33 1.38 
Thematic Apperception Test 
1.52 .76 1.49 Among 2 
Within 87 lti:~5 .51 Total 89 1.27 
Parental Acceptance Scale 
Among 2 388.0 194·0 .92 
Within 87 182~7·4 209.8 Total 89 186 5./j. 403.8 
1/P = 3.10 at the five per cent level of significance with 2 
and 89 degrees of freedom. 
Table 15. Table of Means of the Mother-Acceptance Scores of 
the High-, Average-, and Low-Achievers and of the 
Mothers of the High-, Average-, and Low-Achievers 
{N = 30) 
Instruments High Average Low 
Situation Questionnaire 10.9 13.7 12.3 
Sentence Completion Test .40 .43 .23 
Thematic Apperception Test -.28 -.51 -.58 
Parental Acceptance Scale 139.0 139.6 135.3 
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The null hypothesis was made that there is no signifi-
cant difference among high-, average-, and low-achievers in 
their perception of their mothers• acceptance of them. The 
F-ratios derived from the scores of the tests administered 
to the three groups of achievers in this study are presented 
in Table 14 and are not significant at the five per cent 
level. The null hypothesis cannot be rejected. The Situa-
tion Questionnaire and the Thematic Apperception Test show 
contradictory trends in respect to their means of Mother-
Acceptance scores, the former test indicating that greater 
mother acceptance is perceived at the lower level of achieve-
ment, while the latter test relates greater perceived mother 
acceptance with the higher level of achievement. The Sen-
tence Completion Test data reveals little difference in 
mother acceptance perceived at the three levels of achieve-
ment. 
The null hypothesis was also made that there is no sig-
nificant difference among the mothers of high-, average-, 
and low-achievers in their perception of their acceptance 
of their children. The F-ratio of the Parental Scale is not 
significant at the five per cent level and therefore does 
not reject the hypothesis. 
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Table 16. Analysis of Variance of Father-Acceptance Scores 
of High-, Average-, and Low-Achievers and of the 
Fathers of High-, Average-, and Low-Achievers 
(N = 90) 
Instruments d.f. Sum of Mean Sum F-J/ Squares of Squares Rati 1 
Situation Questionnaire 
574.4 Among 2 287.2 2.09 
Within 87 14_11.2 136.9 
Total 89 2 85.6 424.1 
Sentence Completion Test 
i.36 1.68 Among 2 1.95 Within 87 1 ·91 .86 
Total 89 1 .33 2.54 
Thematic Apperception Test 
.95 Among 2 1.90 1.35 
Within 87 6.b5 • bo Total 89 8. 5 1. 5 
Parental Acceptance Scale 
Among 2 689.2 344.6 .90 
Within 87 33223.0 381.87 
Total 89 33912.2 726.47 
~ = 3.10 at the five per cent level of significance with 2 
and 87 degrees of freedom. 
Table 17. Table of Means of the Father-Acceptance Scores 
of the High-, Average-, and Low-Achievers and of 
the Fathers of High-, Average-, and Low-Achievers 
(N = 30) 
Instruments High Average Low 
Situation Questionnaire 5.8 3.2 -.30 
Sentence Completion Test .73 +.50 .20 
Thematic Apperception Test 
-.31 -.67 -.53 
Parental Acceptance Scale 130.9 136.0 137.4 
=====,,,_,, 
52 
The null hypothesis was made that there is no signifi-
cant difference among high-, average-, and low-achievers in 
their perception of their fathers' acceptance of them. The 
F-ratios listed in Table 16 for the Situation Questionnaire, 
the Sentence Completion Test, and the Thematic Apperception 
Test are not significant at the five per cent level and 
therefore the null hypothesis is accepted. However, the 
mean values of the Father-Acceptance scores for these tests, 
all with F-ratios greater than unity, show a gradual decrease 
from high- to low-achiever. This trend in the mean values 
would indicate that the higher achievers in this study tend 
to perceive their fathers as more accepting than do the 
lower achievers. 
The null hypothesis was also made that there is no 
significant difference among the fathers of high-, average-, 
and low-achievers in their perception of their acceptance of 
their children. The F-ratio of the Parental Scale is not 
significant at the five per cent level and therefore the 
null hypothesis is accepted. 
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Table 18. An Analysis of Variance of the Total Parental-
Acceptance Scores of the High-, Average-, and Low-
Achievers and of the Parents of the High-, Average-, 
and Low-Achievers (N = 90) 
Instruments d.f. Sum of Mean Sum F-Squares of Squares RatioY 
Situation Questionnaire 
4.71.2 235.6 Among 2 2.02 
Within 87 10150.~ 116.6 
Total 89 10621. 352.2 
Sentence Completion Test 
Among 2 6.20 3.10 1.20 
Within 87 224.20 2.57 
Total 89 230.40 5.67 
Thematic Apperception Test 
Among 2 6.23 3.11 2.17 
Within 87 124.59 1.4~ Total 89 130.82 4.5 
Parental Acceptance Scale 
Among 2 4r·9 218.b .42 Within 87 449 7. 516. 
Total 89 453 5J 735.5 
1/F = 3.10 at the five per cent level of significance with 2 
and 87 degrees of freedom. 
Table 19. Table of Means of the Total Parental-Acceptance 
Scores of the High-, Average-, and Low-Achievers 
and of the Parents of the High-, Average-, and 
Low-Achievers (N = 30) 
Instruments High Average Low 
Situation Questionnaire 16.8 17.0 12.0 
Sentence Completion Test 1.40 • 73 .66 
Thematic Apperception Test 
-.77 -1.18 -1.11 
Parental Acceptance Scale 270.2 271.9 272.7 
The null hypothesis was made that there is no signifi-
cant difference among the high-, average-, and low-achievers 
in their perception of their parents' acceptance of them. 
The F-ratios derived from the scores of the Situation Ques-
tionnaire and the Thematic Apperception Test are not sig-
nificant at the five per cent level and therefore the null 
hypothesis is accepted. However, the mean values of the 
Total Parental Acceptance scores of the former two tests 
indicate that the high- and average-achievers tend to per-
ceive total parent acceptance of them as greater than do 
the low-achievers. 
The null hypothesis was also made that there is no sig-
nificant difference among the parents of high-, average-, 
and low-achievers in their perception of their acceptance 
of their children. The F-ratio obtained from the Total 
Parental Acceptance scores of the Parental Scale is not 
significant at the five per cent level and therefore does 
not refute the null hypothesis. 
' . ·--· ·--·---- -- -- ··----------
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Table 20. Analysis of Variance of the Mother-Acceptance 
Scores of the High-Achieving Boys and Girls and 
of the Mothers of the High-Achieving Boys and 
Girls (N = 30) 
Instruments d.f. Sum of Mean Sum F-J/ Squares or Squares Rat! 1 
Situation ~uestionnaire 
55~.7 554.7 5.5* Among 1 
Within 28 280 .o 100.2 
Total 29 3362.7 654·9 
Sentence Completion Test 
.8~ .83 .58 Among 1 Within 28 ~.1 1.43 
Total 29 ij.0.97 2.26 
Thematic Apperception Test 
.26 .26 
-45 Among 1 
Within 28 16.16 .57 
Total 29 16.42 .83 
Parental Acceptance Seale 
Among 1 124-.o 124.0 
Within 28 7871.~ 281.1 
Total 29 7995-4 405.1 
1(F = 4.20 at the five per cent level or significance with 1 
and 28 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 21. Table of Means of the Mother-Acceptance Scores of 
the High-Achieving Boys and Girls and of the Mothers 
ot the High-Achieving Boys and Girls (N = 15) 
Instruments 
Situation Questionnaire 
Sentence Comp~etion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
Boys 
6.6 
.20 
-.37 
137-3 
===~· .. -
Girls 
15.2 
.60 
-.18 
141.3 
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The null hypothesis was made that there is no signifi-
cant difference between the high-achieving boys and girls in 
their perception of their mothers' acceptance of them. The 
value of f derived from the Mother-Acceptance Scores of the 
Situation Questionnaire is significant at the five per cent 
level and therefore rejects the null hypothesis. An examina-
tion of the mean values of these scores given in Table 20 
indicates that high-achieving girls perceive their mothers 
as more accepting of them than do high-achieving boys. The 
F-raties derived from the scores of the Sentence Completion 
Test and the Thematic Apperception Test are less than unity 
but do show a trend for the high-achieving girls to perceive 
their mothers as more accepting than do the high-achieving 
boys. 
The null hypothesis was made that there is no signifi-
cant difference between the mothers of high-achieving boys 
and high-achieving girls in their perception of their ac-
ceptance of their children. The F-ratio obtained from the 
scores of the Parental Scale is less than unity and con-
sequently does not reject the null hypothesis. 
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Table 22. Analysis of Variance of the Father-Acceptance Scores 
of High-Achieving Boys and Girls and of the Fathers 
of the High-Achieving Boys and Girls (N = 30) 
Instruments d.f. Sum of Mean Sum F-oY Squares of Squares Rati 1 
Situation Questionnaire 
~.8 .04 Among 1 i·8 Within 28 298lj..7 10 .5 
Total 29 2989.5 111.3 
Sentence Completion Test 
Among 1 .1~ .1~ .13 Within 28 26.5 
·9 
Total 29 26.67 1.07 
Thematic Apperception Test 
.4J. .41 Among 1 .52 
Within 28 21.8~ .78 
Total 29 22.2 1.19 
Parental Acceptance Scale 
Among 1 1~.2 li[.2 .25 Within 28 1581 • 7 5 .8 
Total 29 15959-9 no.o 
!/F • 4.20 at the five per cent level of significance with 1 
and 28 degrees of freedom. 
Table 23. Table of Means of the Father-Acceptance Scores of 
the High-Achieving Boys and Girls and of the 
Fathers of the High-Achieving Boys and Girls (N = 15) 
Instruments Boys Girls 
Situation Questionnaire 6.3 5.5 
Sentence Completion Test .66 .80 
Thematic Apperception Test 
-.43 -.20 
Parental Acceptance Scale 128.7 133.1 
== . -··=--~=-~=-~-"- ... -
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The null hypothesis was made that there is no signifi-
cant difference between the high-achieving boys and girls 
in their perception of their fathers• acceptance of them. 
None of the F-ratios derived from the scores of the Situa-
tion Questionnaire, the Sentence Completion Test, and the 
Thematic Apperception Test is significant at the five per 
cent level and therefore the null hypothesis is not re-
futed. 
The null hypothesis was also made that there is no sig-
nificant difference between the fathers of the high-achieving 
boys and the fathers of the high-achieving girls in their 
perception of their acceptance of their children. Since 
the F-ratio of the Parental Scale is not significant at the 
five per cent level, the null hypothesis is not rejected. 
Because all the values of F-ratios listed in Table 22 
are less than unity, statements concerning trends in the 
mean values would not be meaningful. 
==~--·-o==~~---=-==== 
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Table 24. Analysis of Variance of the Total PQrental-
Acceptance Scores of the High-Achieving Boys and 
Girls and of the Parents of the High-Achieving 
Boys and Girls (N = 30) 
Instruments d.f. Sum of Mean Sum F-Squares of Squares Ratio1/ 
Situation Questionnaire 
456.3 456.3 4.6* Among 1 
Within 28 2739.1 97.8 
Total 29 3195-4 .5.54.1 
Sentence Completion Test 
Among 1 1.~7 1 • .57 .59 Within 28 7~- 0 2.62 Total 29 7 -97 4.19 
Thematic Apperception Test 
.76 Among 1 1.31 1.31 
Within 28 ~8.02 1. 71 
Total 29 49.33 3.02 
Parental Acceptance Scale 
Among 1 537.0 ~37.0 1.2 Within 28 11975.2 2'].6 
Total 29 12.512.2 964.6 
1/F a 4.20 at the five per cent level of significance with 1 
and 28 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 25. Table of Means of the Total Parental-Acceptance 
Scores of the High-Achieving Boys and Girls and 
of the Parents of the High-Achieving Boys and 
Girls (N = 1.5) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
Boys 
12.8 
.86 
-.80 
26.5.9 
Girls 
20.7 
1.40 
-.38 
274-4 
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The null hypothesis was made that there is no signifi-
cant difference between high-achieving boys and high-achieving 
girls in their perception of their parents' acceptance of 
them. The Situation ~uestionnaire yielded an F-ratio of 
4.6 which is significant at the five per cent level and 
therefore denies the null hypothesis. An inspection of the 
mean values of the Total Parental-~cceptance scores of this 
test which are presented in Table 25 indicates that the 
high-achieving girls perceive total parent acceptance of 
them as greater than do the high-achieving boys. The F-
ratios of the Sentence Completion Test and the Thematic 
Apperception Test do not support this trend at a signifi-
cant level. 
The null hypothesis was also made that there is no sig-
nificant difference between the parents of high-achieving 
boys and girls in their perception of their acceptance of 
their children. The F-ratio derived from the scores of the 
Parental Scale is not significant at the five per cent level 
and therefore the null hypothesis is not refuted. 
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Table 26. Analysis of Variance of the Mother-Acceptance 
Scores of the Average-Achieving Boys and Girls 
and of the Mothers of the Average-~chieving Boys 
and Girls (N = 30) 
Instruments d.f. Sum of Mean SUlll F-J/ Squares of Squares Rati 1 
Situation Questionnaire 
4.0 4.o .05 Among 1 
Within 28 2063.4 73.6 
Total 29 2067.4 77.6 
Sentence Completion Test 
Among 1 .8~ .8~ .88 Within 28 26.5 
·9 Total 29 27.37 1.77 
Thematic Apperception Test 
Among 1 .51 .51 
-79 
Within 28 17-~ .6~ Total 29 18. 1.1 
Parental Acceptance Scale 
Among 1 124.0 124.0 .80 
Within 28 ~87.4 153.1 
Total 29 J.i4ll.lj. 277.1 
1/F = 4.20 at the five per cent level of significance with 1 
and 28 degrees of freedom. 
Table 27. Table of Means of the Mother-Acceptance Scores of 
the Average-Achieving Boys and Girls and of the 
Mothers of the Average-Achieving Boys and Girls 
(N = 15) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Seale 
Boys 
14.1 
.60 
-.64 
137.5 
Girls 
13.4 
.26 
-.38 
141.6 
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The null hypothesis was made that there is no signifi-
cant difference between high-achieving boys and girls in 
their perception of their mothers• acceptance of them. Since 
none of the F-ratios derived from the Mother-Acceptance 
scores of the Situation ~uestionnaire, the Sentence Com-
pletion Test, and the Thematic Apperception Test and which 
are presented in Table 26 is significant at the five per 
cent level, this hypothesis is not denied. 
The null hypothesis was also made that there is no sig-
nificant difference between the mothers of high-achieving 
boys and the mothers of high-achieving girls in their per-
ception of their acceptance of their children. Since the 
Parental Acceptance Scale yielded an F-ratio which is not 
significant, this hypothesis is not rejected. 
Because all the values of F-ratios in Table 26 are less 
than unity, statements concerning trends in the mean values 
would not be meaningful. 
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Table 28. Analysis of Variance of the Father-Acceptance 
Scores of the Average-Achieving Boys and Girls 
and of the Fathers of the Average-Achieving Boys 
and Girls (N = 30) 
Instruments d. f. Sum of Mean Sum F-Squares of Squares Rat! 
Situation Questionnaire 
4.0 4.0 .05 Among 1 
Within 28 2063. tl- 73.6 
Total 29 2067.4 77.6 
Sentence Completion Test 
2(~~ .46 Among 1 -~0 Within 28 • 6 
Total 29 2 .27 1.26 
Thematic Apperception Test 
6.63 6.63 14.10 Among 1 
Within 28 13.41 
-47 
Total 29 20.04 7.10 
Parental Acceptance Scale 
Among 1 8~2.1 832.1 ).2 Within 28 72 7-9 258.8 
Total 29 80 o.o 1090-9 
1/F = 7.64 at the one per cent level of significance with 1 
and 28 degrees of freedom. 
1 
. 
** Indicates an F-ratio significant at the one per cent level. 
Table 29. Table of Means of the Father-Acceptance Scores of 
the Average-Achieving Boys and Girls and of the 
Fathers of the Average-Achieving Boys and Girls 
(N • 15) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
==-·=·····. -
Boys 
).2 
.53 
-1.14 
141.3 
Girls 
).) 
.46 
-.20 
1)0. 7 
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The null hypothesis was made that there is no signifi-
cant difference between average-achieving boys and average-
achieving girls in their perception of their fathers' ac-
ceptance of them. One test, the Thematic Apperception Test, 
shows an F-ratio (14.10} which is significant at the one per 
cent level and therefore denies the null hypothesis. An 
examination of the mean values of this test for the Father-
Acceptance scores which are presented in Table 29 indicates 
that average-achieving girls perceive their fathers as more 
accepting than do average-achieving boys. This hypothesis 
is not supported by the results of the Situation Question-
naira or the Sentence Completion Test, both of which yield 
F-ratios less than unity. 
The null hypothesis was also made that there is no sig-
nificant difference between the fathers of average-achieving 
boys and those of average-achieving girls in their percep-
tion of their acceptance of their children. The data of 
the Parental Seale with an F-ratio of 3.2, which is not sig-
nificant at the five per cent level, do not refute this 
hypothesis. The mean values of this test found in Table 29, 
however, indicate that there is a tendency for the fathers 
of the average-achieving boys to perceive themselves as 
more accepting than the fathers of average-achieving girls. 
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Table 30. Analysis of Variance of Total Parental-Acceptance 
Scores of Average-Achieving Boys and Girls and of 
the Parents of Average-Achieving Boys and Girls 
(N = 30) 
Instruments d.f. Sum of Mean Sum F-Squares of Squares RaticJI 
Situation ~uestionnaire 
.02.5 Among 1 3.3 3.3 
Within 28 36o2. 7 128.6 
Total 29 36o6.o 131.9 
Sentence Completion Test 
Among 1 1.20 1.20 .48 
Within 28 68.67 2.~.5 Total 29 69.87 3 • .5 
Thematic Apperception Test 
7.10* Among 1 10.80 10.80 
Within 28 42.70 1..52 
Total 29 .53 • .50 12.32 
Parental Acceptance Scale 
Among l 313.6 ~13.6 .6.5 Within 28 134~.5.8 79.8 Total 29 137 9·4 793.4 
1/F = 4.20 at the five per cent level of significance with 1 
and 28 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 31. Table of Means of the Total Parental-Acceptance 
Scores of Average-Achieving Boys and Girls and of 
the Parents of Average-Achieving Boys and Girls 
(N = 1.5) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
Boys 
17.3 
1.13 
-1.78 
278.8 
Girls 
16.7 
.73 
- • .58 
273.7 
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The null hypothesis was made that there is no signifi-
cant difference between average-achieving boys and average-
achieving girls in their perception of their parents• ac-
ceptance of them. The Thematic Apperception Test alone 
yields an F-ratio which is significant at the five per cent 
level and an inspection of the mean values of the Total 
Parental-Acceptance scores for the Thematic Apperception 
Test given in Table 31 indicates that the following hypoth-
esis should be substituted: average-achieving girls per-
ceive their parents as more accepting than do average-
achieving boys. None of the remaining test data supports 
this new hypothesis. 
The null hypothesis was also made that there is no 
significant difference between parents of average-achieving 
boys and average-achieving girls in their perception of 
their acceptance of their children. The F-ratio obtained 
from the scores of the Parental Scale is not significant 
and therefore does not refute the null hypothesis. 
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Table 32. Analysis of Variance of the Mother-Acceptance 
Scores of the Low-Achieving Boys and Girls and 
of the Mothers of the Low-Achieving Boys and 
Girls (N = 30) 
Instruments d.f. Sum of Mean Sum F-oY' Squares of Squares Rati 1 
Situation Questionnaire 
22.5 22.5 .15 Among 1 
Within 28 !J_oM.2 1~.5 Total 29 40 .7 1 7.0 
Sentence Completion Test 
Among 1 .30 .30 .33 
Within 28 25.07 .ao 
Total 29 25.37 1.19 
Thematic Apperception Test 
Among 1 o.o 0.0 o.o 
Within 28 10.06 .35 
Total 29 10.06 .35 
Parental Acceptance Seale 
Among 1 598..5' 5~8.5 3.1 Within 28 5252.2 1 z-5 Total 29 5850.7 78 .o 
1/F = 4.20 at the five per cent level of significance with 1 
and 28 degrees of freedom. 
Table 33. Table of Means of the Mother-Acceptance Scores of 
the Low-Achieving Boys and Girls and of the 
Mothers of Low-Achieving Boys and Girls (N = 15) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
Boys 
13.2 
.13 
-.58 
139.8 
-- -···"- - ...... ----'~-~---·=-~~==~= 
Girls 
11.5 
-33 
-.58 
130.9 
68 
-- ------ -....:..=-_. ____ , .. 
The null hypothesis was made that there is no signifi-
cant difference between low-achieving boys and low-achieving 
girls in their perception of their mothers' acceptance of 
them. None of the F-ratios obtained from the data of the 
Situation Questionnaire, the Sentence Completion Test, and 
the Thematic Apperception Test and which are presented in 
Table 32 is significant at the five per cent level. There-
fore, the null hypothesis is not refuted, 
The null hypothesis was also made that there is no 
significant difference between the mothers of low-achieving 
boys and those of low-achieving girls in their perception 
of their acceptance of their children. The Parental Seale 
yields an F-ratio which is not significant at the five per 
cent level and therefore does not reject the null hypothesis. 
However, the mean values of the Mother-Acceptance Scores of 
this seale which are presented in Table 33 indicate that 
there is some tendency for the mothers of low-achieving 
boys to perceive themselves as more accepting than do the 
mothers of low-achieving girls. 
Table 34. Analysis of Variance of the Father-Aooeptanoe 
Scores of the Low-Achieving Boys and Girls and 
of the Fathers of the Low-Achieving Boys and 
Girls (N = 30) 
Instruments d.f. Sum of Mean Sum F- ]/ Squares of Squares Ratio1 
Situation Questionnaire 
~.6 9.6 .063 Among 1 Within 28 42~-7 1.51.3 Total 29 42 .3 160.9 
Sentence Completion Test 
• .53 • .53 .61 Among 1 
Within 28 24.27 .86 
Total 29 2lj.. 80 1.39 
Thematic Apperception Test 
Among 1 1.20 1.20 1.84 
Within 28 18.27 .6.5 
Total 29 19.47 1.8.5 
Parental Aooeptanoe Seale 
Among 1 218.7 218.7 .68 
Within 28 8964.3 320.1 
Total 29 9183.0 1.538.8 
]/F = 4.20 at the five per oent level of aignifioanee with 1 
and 28 degrees of freedom. 
Table 3.5. Ta~le of Means of the Father-Aeeeptanoe Scores of 
the Low-Achieving Boys and Girls and of the Fathers 
of Low-Achieving Boys and Girls (N = 15) 
Inst:ruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Aooeptanoe Seale 
Boys 
-.83 
.06 
-.33 
134.7 
Girls 
.27 
.33 
-.73 
140.1 
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The null hypothesis was made that there is no signifi-
cant difference between low-achieving boys and low-achieving 
girls in their perception of their fathers' acceptance of 
them. The F-raties of the Situation Questionnaire, the 
Sentence Completion Test, and the Thematic Apperception 
Test are not significant at the five per cent level and 
therefore do not refute the hypothesis. 
The null hypothesis was also made that there is no sig-
nificant difference between the fathers of low-achieving 
boys and those of low-achieving girls in their perception 
of their acceptance of their children. Since the F-ratio 
derived from the scores of the Parental Scale is not sig-
nificant, the hypothesis cannot be rejected. 
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Table 36. Analysis of Variance of the Total Parental-
Acceptance Scores of the Low-Achieving Boys and 
Girls and of the Parents of the Low-Achieving 
Boys and Girls (N = 30) 
Instruments d.f. Sum of Mean Sum F-J/ Squares of Squares Rati 
Situation Questionnaire 
Among 1 2.7 2.7 .02 
Within 28 3346.3 119.5 
Total 29 3349.0 122.2 
Sentence Completion Test 
1.6~ 1.63 .58 Among 1 Within 28 77-7 2.77 
Total 29 79.37 4-40 
Thematic Apperception Test 
1.24 1.24 1.69 Among 1 
Within 28 20.52 .73 
Total 29 21.76 1.97 
Parental Acceptance Scale 
Among 1 93.6 6b~:~ .14 Within 28 18~2.7 
Total 29 18 6.3 757.6 
1/F = 4.20 at the five per cent level of significance with 1 
and 28 degrees of freedom. 
Table 37. Table of Means of the Total Parental-Acceptance 
Scores of the Low-Achieving Boys and Girls and of 
the Parents of the Low-Achieving Boys and Girls 
(N = 1.5) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
Boys 
12.3 
.20 
-.91 
274 • .5 
Girls 
11.7 
.66 
-1.32 
270.9 
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The null hypothesis was made that there is no signifi-
cant difference between low-achieving boys and low-achieving 
girls in their perception of their parents• acceptance of 
them. As Table 36 shows, no test yields an F-ratio which 
is significant at the five per cent level, and no definite 
trend in perceived parent acceptance is indicated by the 
mean values of the Parent-Acceptance Scores of the Situa-
tion Questionnaire, the Sentence Completion Test, and the 
Thematic Apperception Test. The null hypothesis, there-
fore, is not rejected. 
The null hypothesis was also made that there is no 
significant difference between the parents of low-achieving 
boys and those of low-achieving girls in their perception 
of their acceptance of their children. The data of the 
Parental-Acceptance Scale yielded an F-ratio of .14 which 
is not significant at the five per cent level and therefore 
does not reject the null hypothesis. 
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Table 38. Analysis of Variance of Mother-and Father-Accept-
ance Scores or the High-Achieving Boys and of the 
Mothers and Fathers of High-Achieving Boys (N = 15) 
Instruments d.f. Sum or Mean Sum F-J/ Squares of Squares Rati 1 
Situation Questionnaire 
14 565.87 Subjects 
.004 Mother-Father Scores 1 .83 .8~ Residual 14 2688.67 192.0 
Total 29 3255.37 
Sentence Completion Test 
14 39.69 Subjects 
.05 Mother-Father Scores 1 .02 .02 
Residual 14 10.46 .36 
Total 29 50.17 
Thematic Apperception Test 
Subjects 14 10.88 
Mother-Father Scores 1 .04 .04 .o6 
Residual 14 18.6~ .64 
Total 29 29.5 
Parental Acceptance Scale 
Subjects 14 3580.i7 
Mother-Father Scores 1 5~. 3 537.63 .53 Residual 14 140 .87 1003.20 
Total 29 181 2.97 
1/F = 4.60 at the five per cent level of significance and 
with 1 and 14 degrees of freedom 
Table 39. Table of Means or the Mothei'- and F.ather-Accept-
ance Scores of the High-Achieving Boys and of the 
Mothers and Fathers of the High-Achieving Boys 
(N = 15) 
The null hypothesis was made that there is no signifi-
cant difference between mother and father acceptance as 
perceived by the high-achieving boys. Since the F-ratios 
obtained from the data of the Situation Questionnaire, the 
Sentence Completion Test, and the Thematic Apperception 
Test, which may be found in Table 38, are not significant 
at the five per cent level, the null hypothesis cannot be 
denied. 
The null hypothesis was also made that there is no 
significant difference between the mothers and fathers of 
high-achieving boys in their perception of their accept-
ance of their children. Since the F-ratio (.31) obtained 
from the data of the Parental Scale is not significant at 
the five per cent level, the null hypothesis cannot be re-
futed. 
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Table 40. Analysis of Variance of Mothe~and Father-Accept-
ance Scores of the High-Achieving Girls and of the 
Mothers and Fathers of the High-Achieving Girls 
(N = 15) 
Instrwnents d,f. Swn of Mean Swn F- ]/ Squares of Squares Ratio 
Situation Questionnaire 
14 803.67 Subjects 5.73* Mother-Father Scores 1 710.r 710.$3 Residual 14 17~. 7 123.89 Total 29 32 • 7 
Sentence Completion Test 
Subjects 14 16.47 
Mother-Father Scores 1 .30 .30 .29 
Residual 14 14.20 1.01 
Total 29 30.97 
Thematic Apperception Test 
Subjects 14 10.99 
Mother-Father Scores 1 o.oo o.oo o.o 
Residual 14 $.26 Total 29 16.2.5 
Parental Acceptance Scale 
Subjects 14 24-0b 
4t Mother-Father Scores 1 3~~4 1.90 Residual 14 2 1 
Total 29 6.5.57 
]/F = 4.60 at the five per cent level of significance with 1 
and 14 degrees of freedom. 
i~ Indicates an F-ratto significant at the five per cent level. 
Table 41. Table of Means of the Mothe~and Father-Acceptance 
Scores of the High-Achieving Girls and of the 
Mothers and Fathers of High-Achieving Girls (N = 1$) 
InstrUlllent Mother Father 
Situation Questionnaire 1$.2 $.5 
Sentence Completion Test .60 .80 
Thematic Apperception Test -.18 -.20 
Parental Acceptance Scale 141.3 133.1 
The null hypothesis was made that there is no signifi-
cant difference between the amount of mother and father ac-
ceptance as perceived by high-achieving girls. The data 
from one test, the Situation Questionnaire, yields an F-
ratio (5.73) which is significant at the five per cent level 
and thus refutes the null hypothesis. The mean values for 
this test shown in Table 41 indicate that high-achieving 
girls perceive their mothers as more accepting than they 
do their fathers. Neither the results of the Sentence Com-
pletion Test nor of the Thematic Apperception Test support 
this hypothesis, the ratios of both these tests being less 
than unity. 
The null hypothesis was also made that there is no sig-
nificant difference between the mothers and fathers of high-
achieving girls in their perception of their acceptance of 
their children. The F-ratio derived from data of the 
Parental Scale (1.90) is not significant at the five per 
cent level and therefore does not deny the null hypothesis. 
However, the mean values of Mother-and Father-Acceptance 
Scores for this group on the Parental Scale are listed in 
Table 41 and indicate that there is a tendency for the 
mothers of high-achieving girls to perceive themselves as 
more accepting than do the fathers of the same group. 
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Table 42. Analysis of Variance of Mother-and Father-Accept-
ance Scores of the High-Achievers and of the 
Mothers and Fathers of the High-Achievers (N = 30) 
Instruments d.f. Sum of Mean Sum F-J/ Squares of Squares Rati 1 
Situation Questionnaire 
1567.69 Subjects 29 
Mother-Father Scores 1 3 0.02 380.02 2.31 
Residual 29 ~754--48 163.94-Total 59 732.19 
Sentence Completion Test 
37-4-9 Subjects 29 
Mother-Father Scores 1 1.35 1.39 1.31 
Residual 29 30.15 1.03 
Total 59 68.99 
Thematic Apperception Test 
24-.67 Subjects 29 
.04-Mother-Father Scores 1 .02 .02 
Residual 29 13.6~ -48 Total 59 38. 
Parental Acceptance Scale 
Subjects 29 6256 
Mother-Father Scores 1 1033 1033 1.69 
Residual 29 17700 610 
Total 59 24-989 
1(F = 4-.18 at the five per cent level of significance with 1 
and 29 degrees of freedom. 
Table 4-3. Table of Means of Mother- and Father-Acceptance 
Scores of the High-Achievers and of the Mothers 
and Fathers of the High-Achievers (N = 30) 
Instruments Mother Father 
Situation Questionnaire 10.9 5.8 
Sentence Completion Test • 4-o .73 
Thematic Apperception Test 
-.28 -.31 
Parental Acceptance Scale 139.0 130.9 
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The null hypothesis was made that there is no signifi-
cant difference between mother and father acceptance as per-
ceived by high-achievers. Since the F-ratios derived from 
data of the Situation Questionnaire, the Sentence Completion 
Test, and the Thematic Apperception Test, presented in 
Table 42, are not significant at the five per cent level, 
this hypothesis is not refuted. The mean values of Mother-
and Father-Acceptance scores of the Situation Questionnaire 
(F = 2.31) and the Sentence Completion Test (F = 1.31) show 
contradictory trends, the former indicating greater mother 
acceptance perceived by the high-achievers, the latter test 
showing greater father acceptance perceived by the same 
group. 
The null hypothesis was also made that there is no sig-
nificant difference between mothers and fathers of high-
achievers in their perception of their acceptance of their 
children. Since the Parental Scale yields an F-ratio of 
1.69 which is not significant at the five per cent level, 
the null hypothesis is not denied. The mean values given 
in Table 43 of this scale show a tendency for the mothers 
of high-achievers to perceive themselves as more accepting 
than do the fathers of high-achievers. 
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Table 44. Analysis of Variance of Mothe~and Father-Accept-
ance Scores of the Average-Achieving Boys and of 
the Mothers and Fathers of Average-Achieving Boys 
(N = 15) 
Instruments d.f. Sum of Mean Sum Ra~ic)/ Squares of Squares 
Situation Questionnaire 
14 1165.67 Subjects 
4.31 Mother-Father Scores 1 896.~3 896.53 Residual 14 2906. 5 207.60 
Total 29 4968. 7 
Sentence Completion Teat 
14 Subjects 10.87 
Mother-Father Scores 1 .03 .o~ .04 Residual 14 10.47 .7 
Total 29 21.37 
Thematic Apperception Test 
14 9.96 Subjects 4.91* Mother-Father Scores 1 1.82 1.82 
Residual 14 5.28 .37 
Total 29 17.06 
Parental Acceptance Scale 
Subjects 14 4281 
Mother-Father Scores 1 105 105 .73 
Residual 14 19~8 142 Total 29 63 4 
!(F = 4.60 at the five per cent level of significance with 1 
and 14 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 45. Table of Means of the Mothe~and Father-Accept-
ance Scores of the Average-Achieving Boys and of 
the Mothers and Fathers of Average-Achieving Boys 
(N = 15) 
Instruments Mother Father 
Situation Questionnaire 14.1 3.2 
Sentence Completion Test .60 .53 
Thematic Apperception Test 
-.64 -1.14 
Parental Acceptance Scale 137.5 141.3 
-- - -
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The null hypothesis was made that there is no signifi-
cant difference between mother and father acceptance as 
perceived by the average-achieving boys. The scores of the 
Thematic Apperception Test which yield an F-ratio which is 
significant at the five per cent level reject this hypoth-
esis. The mean values of the Mothe~ and Father-Acceptance 
scores of the Thematic Apperception Test shown in Table 45 
propose the hypothesis that average-achieving boys per-
ceive their mothers as more accepting than they do their 
fathers. The Situation Questionnaire (F = 4.3 ) yields 
mean values which support this hypothesis. 
The null hypothesis was also made that there is no sig-
nificant difference between the mothers and fathers of 
average-achieving boys in their perception of their accept-
ance of their children. The Parental Seale with an F-ratio 
of a value of less than unity, which is not significant, 
does not refute this hypothesis • 
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Table 46. Analysis of Variance of Mothe~and Father-Accept-
ance Scores of the Average-Achieving Girls and of 
the Mothers and Fathers of Average-Achieving Girls 
(N = 15) 
Instruments d.f. Sum of Mean Sum F-J/ Squares of Squares Rati 1 
Situation Questionnaire 
14 635.67 Subjects 5. 31"~ Mother-Father Scores 1 770.13 770.13 
Residual 14 2028.87 
Total 29 3434.67 
Sentence Completion Test 
Subjects 14 23.47 
Mother-Father Scores 1 .30 .30 .81 
Residual 14 5.20 .37 
Total 29 28.97 
Thematic Apperception Test 
Subjects 14 11.36 Mother-Father Scores 1 .2 .26 • 78 
Residual 14 ~-71 -33 Total 29 1 .36 
Parental Acceptance Scale 
Subjects 14 2i38 Mother-Father Scores 1 86 886 4.40 
Residual 14 2819 201 
Total 29 6143 
1/F = 4.60 at the five per cent level of significance and 
with 1 and 14 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 47. Table of Means of the Mother-and Father-Acceptance 
Scores of the Average-Achieving Girls and of the 
Mothers and Fathers of Average-Achieving Girls 
(N = 15) 
Instruments Mother Father 
Situation Questionnaire 13.4 3.3 
Sentence Completion Test .26 .46 
Thematic Apperception Test -.38 -.20 
Parental Acceptance Seale 141.6 130.7 
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The null hypothesis was made that there is no signifi-
cant difference between mother and father acceptance as per-
ceived by average-achieving girls. The Situation Question-
naire with an F-ratio of 5.31, which is significant at the 
five per cent level, refutes this hypothesis. The means of 
this test presented in Table 46 indicate that average-
achieving girls perceive their mothers as more accepting 
than they do their fathers. Neither the Thematic Appercep-
tion Test nor the Sentence Completion Test yields an F-
ratio larger than unity and there~ore they do not support 
this tendency. 
The null hypothesis was also made that there is no 
significant difference between the mothers and fathers of 
average-achieving girls in their perception of their ac-
ceptance of their children. The data of the Parental Scale 
yield an F-ratio of 4.40 and therefore do not refute this 
hypothesis. The mean values for this test shown in Table 47 
indicate that the mothers of average-achieving girls per-
ceive themselves as more accepting of their children than 
do the fathers of this same group. 
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Table 48. Analysis of Variance of Mothe~and Father-Accept-
ance Scores of the Average-Achievers and of the 
Mothers and Fathers of the Average-Achievers 
(N = 30) 
Instruments d.f. Sum of Mean Sum F-J/ Squares of Squares Rat! 1 
Situation Questionnaire 
Subjects 29 180~.0 
9-77** Mother-Father Scores 1 166 .26 1664.26 
Residual 29 4437.74 170.26 
Total 59 8 05.00 
.Sentence Completion Test 
Subjects 29 34.94 
Mother-Father Scores 1 .07 .07 .12 
Residual 29 15.9~ .54 Total 59 50.9 
Thematic Apperception Test 
Subjects 29 26.75 
Mother-Father Scores 1 .35 -~5 .70 Residual 29 11.72 • 0 
Total 59 38.82 
Parental Acceptance Scale 
Subjects 29 6875 
Mother-Father Scores 1 191 191 .98 
Residual 29 5617 193 
Total 59 12683 
1/F = 7.60 at the one per cent level of significance with 1 
and 29 degrees of freedom. 
** Indicates an F-ratio significant at the one per cent level. 
Table 49. Table of Means of the Mothe~and Father-Acceptance 
Scores of the Average-Achievers and of the Mothers 
and Fathers of the Average-Achievers (N = 30) 
Instruments Mother Father 
Situation Questionnaire 13.7 3.2 
Sentence Completion Test 
-43 -.50 
Thematic Apperception Test 
-.51 -.67 
Parental Acceptance Scale 139.6 136.0 
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The null hypothesis was made that there is no signifi-
cant difference between mother and father acceptance as 
perceived by the average-achievers in this study. The F-
ratio obtained from the data of the Situation Questionnaire 
is significant at the one per cent level and therefore re-
futes this hypothesis. An examination of the means for 
this test, which are presented in Table 49, indicate that 
the following hypothesis be substituted: high-achievers 
perceive their mothers as being more accepting of them than 
they do their fathers. The scores of the Sentence Comple-
tion Test and the Thematic Apperception Test do not yield 
F-ratios which are significant. 
The null hypothesis was also made that there is no 
significant difference between the mothers and fathers of 
the average-achievers in their perception of their accept-
ance of their children. The Parental Acceptance Scale does 
not yield an F-ratio which is significant at the five per 
cent level and therefore does not refute the null hypoth-
esis. 
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Table 50. Analysis of Variance of Mother-and Father-Accept-
ance Scores of the Low-Achieving Boys and of the 
Mothers and Fathers of Low-Achieving Boys (N = 15) 
Instruments d.f. Sum of Mean Sum F-o1/ Squares of Squares Rati  
Situation Questionnaire 
14 ~!1--67 Subjects 1~4.03 10.2.5** Mother-Father Scores 1 1 4.03 
Residual 14. 202~-4-7 144.67 Total 29 4.4-7 .17 
Sentence Completion Test 
Subjects 14. 15.20 
Mother-Father Scores 1 .03 .o~ .12 Residual 14. 3-4.7 .2 
Total 29 18.70 
Thematic Apperception Test 
Subjects 14 7.20 
Mother-Father Scores 1 .4.5 • 4.5 .4.7 
Residual 14. 13.30 .95 
Total 29 20.95 
Parental Acceptance Scale 
Subjects 14. 64.35 
Mother-Father Scores 1 128 198 .90 Residual 14. 30 7 219 
Total 29 9700 
1/F = 8.86 at the one per cent level of significance with 1 
and 14. degrees of freedom. 
** Indicates an F-ratio significant at the one per cent level. 
Table 51. Table of Means of the Mother-and Father-Acceptance 
Scores of the Low-Achieving Boys and of the Mothers 
and Fathers of the Low-Achieving Boys (N = 15) 
Instruments 
Situation Questionnaire 
Sentence Completion Test 
Thematic Apperception Test 
Parental Acceptance Scale 
Mother 
13.2 
.13 
-.58 
139.8 
Father 
-.83 
.o6 
-.33 
134..7 
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The null hypothesis was made that there is no signifi-
cant difference between mother and father acceptance as 
perceived by the low-achieving boys. The Situation Ques-
tionnaire yields an F-ratio of 10.25 which is significant 
at the one per cent level. An inspection of the mean 
values of the Mother and Father Acceptance scores for this 
test indicates that the following hypothesis be substituted: 
the low-achieving boys perceive their mothers as more ac-
cepting thaa they do their fathers. The data of both the 
Sentence Completion Test and the Thematic Apperception 
Test yield F-ratio values which are not significant. 
The null hypothesis was also made that there is no 
significant difference between the mothers and fathers of 
low-achieving boys in their perception of their parental 
acceptance. The Parental Seale has an F-ratio of .9~which 
is not significant, and therefore does not refute the null 
hypothesis. 
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Table 52. Analysis of Variance of the Mothe~and Father-
Acceptance Scores of Low-Achieving Girls and of 
the Mothers and Fathers of Low-Achieving Girls 
(N = 15) 
Instruments d.f. Sum of Mean Sum F- 1/ Squares of Squares Ratio 
Situation Questionnaire 
14 Subjects 708.~7 
Mother-Father Scores 1 940. 0 940.80 2.87 
Residual 14 i586.20 327.58 
Total 29 235.47 
Sentence Completion Test 
Subjects 14 24.67 
Mother-Father Scores 1 o.o 0.0 o.o 
Residual 14 6.0 .43 
Total 29 30.67 
Thematic Apperception Test 
14 Subjects 3.0b 
.16 
·47 Mother-Father Scores 1 .1 Residual 14 4.77 .34 
Total 29 8.00 
Parental Acceptance Scale 
Subjects 14 2862 
Mother-Father Scores 1 635 635 4.70* 
Residual 14 1853 132.35 
Total 29 5350 
1/F = 4.60 at the five per cent level of significance with 1 
and 14 degrees of freedom. 
* Indicates an F-ratio significant at the five per cent level. 
Table 53. Table of Means of the Mothe~and Father-Acceptance 
Scores of the Low-Achieving Girls and of the 
Mothers and Fathers of Low-Achieving Girls (N = 15) 
Instruments Mother Father 
Situation Questionnaire 11.5 .27 
Sentence Completion Test 
.33 .33 
Thematic Apperception Test 
-.58 
-.73 
Parental Acceptance Scale 130.9 140.1 
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The null hypothesis was made that there is no signifi-
cant difference between the mother and rather acceptance as 
perceived by low-achieving girls. Since none or the F-raties 
derived from the scores or the Situation Questionnaire, the 
Sentence Completion Test, and the Thematic Apperception 
Test is significant at the five per cent level, the hypoth-
esis cannot be rejected. However, an inspection or the 
means or the Situation Questionnaire (F = 2.87) indicates 
that the low-achieving girls perceive their mothers as 
being more accepting than they do their fathers. The data 
or the Sentence Completion Test and the Thematic Appercep-
tion Test both yield non-significant F-ratios. 
The null hypothesis was also made that there is no 
significant difference between the mothers and fathers or 
low-achieving girls in their perception or their parental 
acceptance. The Mother and Father scores or the Parental 
Scale yield an F-ratio which is significant at the five 
per cent level and therefore this hypothesis is rejected. 
The mean values or this test presented in Table 53 show 
that the fathers of the low-achieving girls perceive them-
selves as more accepting than do the mothers. 
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Table 54. Analysis of Variance of the Mothe~and Father-
Acceptance Scores of the Low-Achievers and of the 
Mothers and Fathers of Low-Achievers {N = 30) 
Instruments d. f. Sum of Mean Sum F- 1/ Squares of Squares Ratio 
Situation Questionnaire 
1674.49 Subjects 29 
2644.02 11.99** Mother-Father Scores 1 2644.02 
Residual 29 6392.48 220.43 
Total 59 10710.99 
Sentence Completion Test 
Subjects 29 39.69 
Mother-Father Scores 1 .02 ,02 ,05 
Residual 29 10.46 .36 
Total 59 50.17 
Thematic Apperception Test 
Subjects 29 10.88 
Mother-Father Scores 1 .04 .04 .06 
Residual 29 18.6~ .64 
Total 59 29.5 
Parental Acceptance Scale 
Subjects 29 93~~ 62 Mother-Father Scores 1 .31 
Residual 29 5691 196 
Total 59 15096 
]/F = 7.60 at the one per cent level of significance with 1 
and 29 degrees of freedom. 
~~ Indicates an F-ratio significant at the one per cent level. 
Table 55. Table of Means of the Mothe~and Father-Acceptance 
Scores of the Low-Achievers and of the Mothers and 
Fathers of the Low-Achievers {N = 30) 
Instruments Mother Father 
Situation Questionnaire 12.3 -.28 
Sentence Completion Test .23 .20 
Thematic Apperception Test -.58 -.53 
Parental Acceptance Scale 135.3 137.4 
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The null hypothesis was made that there is no signifi-
cant difference between the mother and father acceptance as 
perceived by the low-achievers. The F-ratio of the Situa-
tion Questionnaire is significant at the one per cent level 
and thus refutes clearly this hypothesis. The mean values 
of the Mother and Father scores of this test indicate that 
the low-achievers perceive their mothers as more accepting 
than they do their fathers. The F-ratios of the Sentence 
Completion Test and the Thematic Apperception Test are not 
at a significant level, being less than unity, and thus do 
not support this tendency. 
The null hypothesis was also made that there is no sig-
nificant difference between the mothers and fathers of low-
achievers in their perception of their parental acceptance. 
The scores of the Parental Scale yield an F-ratio of .31 
which is not significant and therefore does not refute this 
hypothesis. 
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Table 56. 
Table o~ F-Ratios Obtained ~rom the Analysis o~ Variance o~ 
Father-Acceptance Scores 
I 
~ Ql 
Ql I Ql ..-i 
~ E.., p...., IOl 
Groups ..... 0 ., P.Ol " " Gj OQl <Gl <<JJ
!:: !:: E-< E-< 
OJ:: Ql 
" 
..-iQl 
..... o () !:: ..... !:: Gj() 
........ !:: 0 ... o ""'!:: Ol ... Ql ..... Ol ..... t::Ol 
:;:JOl ...... e ... Ql ... 
... CD !::CD CDP. ~p. 
..... :;:s Ql..-i tl~ Gj Ql <JJO' <IJP, P..u 
High-, Average-, Low-Achieving 
1.55 Boys 1.32 2.93 1.03 
High-, Average-, Low-Achieving 
.74 .65 4.60;~ 1.8 Girls 
High-, Average-, Low-Achievers 2.09 1.95 1.35 .90 
High-Achieving Boys and Girls .04 .13 .52 .25 
Average-Achieving Boys and 
.05 14.10~ Girls o.oo 3.2 
Low-Achieving Boys and Girls ,063 .61 1.84 .68 
* 
Indicates the ~ive per cent 
** 
Indicates the one per cent 
!/See Table 11 for the direction 
El See Table 25 ~or the direction 
!:/ See Table 29 ~or the direction 
Sf See Table 31 ~or the direction 
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the Mother-, Father-, and Total Parental-Acceptance Scores 
Mother-Acceptance Scores Total Parental-Acceptance Scores 
I I 
~ Q) ~ 4> 4> I 4> r-1 4> I 4> r-1 
~ 13-P P..P lal ~ 13-P P..P lal 
.... O!IJ O.!IJ ()() .... O!IJ O.!IJ ()() 
Ill 04> <4> <ell Ill UGl <<ll c<;lZl ~ ~ E-< E-< ~ ~ E-< E-< 0~ (I) () r-IC> 0~ Q) () r-14> 
orlO () ~ .... ~ aj() orlO ()~ .... ~ aj() 
..., .... ~ 0 .PO ...,~ .., ..... ~ 0 .PO ...,~ 
al.P Ql..-1 aj..-1 ~Ill al.P G).,.; aj.,.; ~Ill 
:;l!IJ ...,..., 13-P Cll.P :;l!IJ ...,..., IS+> <ll.P 
.PGl ~ Ql 4>0. ~0. .PGl ~(I) GlP. ~p, 
..-l:;l e>r-1 ,CQ) Ill Gl .,.;:;l Qlr-1 tl~ ajCI) ell()' lZlP. E-<<.1 P,.() lZlO' lZlP. P,.() 
2.52 
·95 .38 .12 .88 1.52 3.07 ·94 
.44 .24 1.5 2.99 2.93 .53 2.99 .12 
1.75 .28 1.49 .92 2.02 1.20 2.17 .42 
5.5 .58 .45 .44 4.6 *.2/ .59 .76 1.20 
.05 .88 .79 .80 .025 .48 7.10~ .65 
.15 .33 o.oo 3.1 .02 .58 1.69 .14 
level of significance. 
level of significance. 
of the variance in means. 
of the variance in means. 
of the variance in means. 
of the variance in means. 
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Table 57. Table ofF-Ratios Obtained from the Analyses of 
Variance of Mother- Versus Father-Acceptance Scores 
Mother- Versus Father-Acceptance Scores 
I 
~ Cl) 
Cl) I Cl) ..... 
~ J;l+> P.+> ICI! 
Groups ..... OO'J P.O'J ()() 
"' 
OCD <(CI) <(C/) 
1:11:1 E-t E-t 01:1 Cl) () .-ICI) 
.,.;0 () 1:1 .,...c Clf() 
.., ..... 1:1 0 +>0 +>1:1 Cl!+> Cl).,.; .., ..... CCI! 
:;jO'J +>+> 1:!+> CD+> 
+'CD 1:1CD CDP. ~P-
.,.;:;j Cl).-1 ti~ "' Cl) Cl)(y CI)P. P.,()
High-Achieving Boys .004- 1.07 .03 .53 
High-Achieving Girls 5.73*!1 .29 o.oo 1.90 
High-Achievers 2.31 1.31 .04- 1.69 
Average-Achieving Boys 4-.31 .04- 4--91*£/ .73 
Average-Achieving Girls 5.31*.2/ .81 .78 4-.4-o 
Average-Achievers 9-71'"*!1/ .12 .70 .98 
Low-Achieving 
Low-Achieving 
Low-Achievers 
* Indicates 
** Indicates 
~See E/
01 
See 
Table 
Table 
Table 
Table 
Table 
Table 
Table 
d./ See Y.f; See See 
~See 
1:;1 See 
Boys 10.25**.!1 .12 
-4-7 .90 
Girls 2.87 o.oo .4-7 4--70*£/ 
11. 99*''}1:V' 
.05 .06 .)1 
the five per cent level of significance. 
the one per cent level of significance. 41 for the direction of the variance in means. 45 for the direction of the variance in means. 47 for the direction of the variance in means. 49 for the direction of the variance in means. 
51 for the direction of the variance in means. 
53 for the direction of the variance in means. 55 for the direction of the variance in means. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
1. The Approach to the Study 
Purpose of the study.-- The purpose of this study was 
to determine whether there is a significant relationship be-
tween parental acceptance as perceived by both parents and 
children and the academic achieTement of the latter. 
Methodology.-- The sample population of this study was 
composed or thirty high-achieving, thirty average-achieving, 
and thirty low-achieving eighth-grade students, with fifteen 
boys and fifteen girls in each group, and the parents of 
these students. The pupils enrolled in Grade 8 at the 
William Pollard Junior High School in Needham, Massachusetts 
provided the population from which the sample of this study 
was selected. In this group or 322 students there were 310 
students who lived with both their natural parents. This 
latter group was classified into high-, average-, and low-
achievers on the basis of the difference between the actual 
and predicted grade-point indices. The three groups of 
achievers used in this study are defined as follows: 
1. high-achiever: a student whose actual grade-point 
index is at least one standard error of estimate 
above the predicted value. 
2. average-achiever: a student whose actual grade-
point index is within a plus or minus one standard 
error of estimate of the predicted value. 
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3. low-achiever: a student whose actual grade-point 
index is at least one standard error of estimate 
below the predicted value. 
The predicted grade-point index was found by means of a 
regression equation, using an intelligence quotient as the 
prediction variable. The Otis Beta Group Intelligence Test 
was used to determine the intelligence level of the subjects. 
The actual grade-point index was based on grades received at 
the termination of the first semester of Grade 8. This pro-
cedure for classifying the student population resulted in 47 
high-achievers, 226 average-achievers, and 37 low-achievers. 
From each or these three groups 15 boys and 15 girls were 
selected according to the method of random numbers. An in-
spection of the means of the I.Q.•s and chronological ages 
indicated that there was no significant differences in 
respect to these two factors among the three groups of stu-
dents or between the boys and girls at the same level of 
achievement. The parents of the 90 students selected were 
contacted by letter and by telephone and all agreed to take 
part in the study and to allow their children to participate. 
Data concerning the children's perception of parental 
acceptance were secured by means of the following instru-
ments: Whitesel's Situation Questionnaire for Parent-Child 
Relationships, Gilmore's Sentence Completion Test, and the 
Thematic Apperception Test. Data concerning the parents• 
perception of their own acceptance of their children were 
obtained by means of the Porter Parental Acceptance Scale. 
Each test yielded three scores: Mother-Acceptance 
Score, Father-Acceptance Score, and Total Parent-Acceptance 
Score. The data of the study were subjected to an analysis 
of variance technique, and the results of each of the tests 
were treated separately. The level of significance chosen 
for this study was the five per cent level. 
In order to compare the three groups of achievers, both 
boys and girls, relative to parental acceptance, twenty-seven 
F-raties were computed for each of the tests used in this 
study. Of the three tests measuring the children's percep-
tion of their parents' attitudes, the Situation Questionnaire, 
which measured perceptions at a conscious level, yielded sig-
nificant ratios seven times; the Sentence Completion Test 
which elicited the students' feelings on a less conscious 
level, produced no significant differences among the groups, 
while the Thematic Apperception Test, the purpose of which 
is to elicit unconscious feelings, revealed significant re-
sults four times. In no instance were the significant results 
obtained from the analysis of one of these tests supported 
by significant results in the other two tests. 
Limitations of the study.-- The limitations of this 
study are three: first, the small size of the sample popu-
lation may have been a factor contributing to the non-
significant level of some of the results of this study; 
second, the selectivity of the sample population, !.e., the 
population came from one restricted geographical area; and 
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third, the error inherent in the subjective interpretation 
of the projective tests used in the study. 
2. Summary of Results of the Study 
The scores of both the Situation Questionnaire and the 
Sentence Completion Test yielded positive mean values which 
indicated that the students perceived parental attitudes as 
accepting, whereas the scores of the Thematic Apperception 
Test produced negative mean values indicating that the stu-
dents on this test perceived their parents as rejecting. 
However, since this study was concerned with the relative 
values of the means and trends demonstrated by the means, 
rather than with absolute values, the results of the three 
tests are described in terms of the variation in parental 
acceptance of the three groups of students. For example, 
the mean values of the Thematic Apperception Test indicate 
that the higher the level of achievement of the girls in 
this study, the greater was the mothers• acceptance as per-
ceived by the girls. In the following report of the results 
of the study trends indicated by means values, as well as 
significant results, are included. 
In the treatment of the data of this study, an analysis 
was first made to determine whether there was a significant 
difference among the high-, average-, and low-achieving stu-
dents, both boys and girls, in respect to their perception 
of their mothers•, their fathers•, and the total parent 
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acceptance or tholll. Althoueh this analya~.a produced on.ly one 
the teats frequently yielded t!lfthl'll wh1ch indicated det'!.ni te 
trends 1n pa:rentnl aeoeptanc& amonr; the thN•& groups or 
"" presented bttlow. The names or the teats wh1.oh yielded 
the •ean value$ su,>port1~~ these rea•Jlts are f'ounct t n the 
parentheses at the r!gbt of each atatement. 
;! ImHoates the t'ive per cent level or aignif!cance. 
''""'' tnd1catea the one pe:r cent level or e1t>nlf1ctmoe. 
(Ulank) !nd!catea a level which was not a1rn1t1cant. 
"1• The Mr,:h• and &1'era,~r;e•ach!ev1nv, girls perceived 
th.e!.r t'at;hers aa more accept1nll' thlln did the low-
aoh1ev1n~ girls. (Tht>m.atic Appe:roeptio!'! Teet) 
?.. The hfp,h• and ave%'8RO•ach1evers peree!ved total 
parent aece]:)tll.nce of them aa ~rea tel" than d1 d. the 
low-achie-:re. ( 31 tuatt on Oueet1orma ire) 
). 'l'hoae students who ach1e1'ed at a hiphe%' levttl per-
ceived the~r fathers• acceptance or them as greAter 
than did those who achtev~ at a lower level. 
{Situation Oueat!.onna~re, Sentctnce Completi.on Teat) 
4. Mother acceptance waa peroe11'ad aa equal by the 
h l11,h-, averttjle- • aM low-ao'hie1'ePe. 
S. The boys who achieved at a higher level tended to 
pel."oe1ve the1r fathers aa 1110re accepting than did 
thoae who aoh1eved at a lower level, w1th a greAter 
deereaae !n acceptance from the average- to low-
aon1ev1ng group than from the h!gh- to averege-
achJ.evil'lf: e!'Oup. (Sentence Completion Teat 1 
Situation Queat1onna1H) 
6. '!'he hh!:h-ach1ev1ng boy• tenf!•d to P«>rcetve th$tr 
mothere as lees accepttn~ then did the aver~re- or 
low-&ch' .,vt ng boys, ,., th th~ llverav,e-aeh1 ev! n•' hoy a 
perc•1v1nrc the1r mothers as l!i08t aoeept1rt•'• (f1tua-
tion '1uest1onna1re) 
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7. The girls who achieved at a higher level perceived 
their mothers as more accepting than did those who 
achieved at a lower level. {Thematic Apperception 
Test) 
8. The girls who achieved at a higher level perceived 
total parent acceptance of them as greater than did 
the girls who achieved at a lower level. {Thematic 
Apperception Test, Situation Questionnaire) 
9· The average-achieving boys perceived total parent 
acceptance of them as greater than did the high-
and low-achieving boys. {Sentence Completion Test) 
Next a comparison was made between mother and father 
acceptance as perceived by the students at the three levels 
of achievement. The results of this analysis, both those 
that were statistically significant and indicated by mean 
values, are as follows: 
·~l. The average- and low-achievers perceived their 
mothers as more accepting than they did their 
fathers. {Situation Questionnaire) 
*2• The average-achieving boys perceived their mothers 
as more accepting than they perceived their 
fathers. {Thematic Apperception Test) 
*3· The low-achieving boys perceived their mothers as 
more accepting than they did their fathers. {Situa-
tion Questionnaire) 
*4· The high-achieving and average-achieving girls per-
ceived their mothers as more accepting than they did 
their fathers. {Situation Questionnaire) 
5. High-achieving boys perceived their mothers and 
lathers as being equally acceptant. 
6. The low-achieving girls also perceived their mothers 
as more accepting than they did their fathers. 
{Situation Questionnaire, Thematic Apperception Test) 
1. The high-achievers perceived their mothers and 
fathers as being equally acceptant. 
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An analysis of the test data was also made to determine 
whether there was a significant difference between the boys 
and girls of this study at the three levels of achievement 
in respect to their perception of their mothers•, their 
fathers', and total parent acceptance of them. An analysis 
of variance of the data produced the following results: 
~~1. The average-achieving girls perceived their 
fathers as more accepting than did the average-
achieving boys. (Thematic Apperception Test) 
~~2. The high-achieving girls perceived their mothers 
as more accepting than did the high-achieving boys. 
(Situation Questionnaire) 
*3· The average-achieving girls perceived total parent 
acceptance as greater than did the average-
achieving boys. (Thematic Apperception Test) 
*4· The high-achieving girls perceived total parent 
acceptance of them as greater than did the high-
achieving boys. (Situation Questionnaire) 
5. The average-achieving boys and girls, as well as 
the low-achieving boys and girls, perceived their 
mothers as being equally acceptant. 
6. The high-achieving boys and girls, as well as the 
low-achieving boys and girls, perceived their 
fathers as being equally acceptant. 
7. There was no significant difference between low-
achieving boys and girls in their perception of 
total parent acceptance of them. 
Finally an analysis was made of the scores of the Parental 
Acceptance Scale which was used to measure the parents• per-
caption of their own acceptance of their children, and this 
analysis resulted in only one significant difference. How-
ever, the mean values of the test scores indicated trends in 
parental acceptance which are summarized below together with 
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the more significant results. 
*1. The fathers of the low-achieving girls perceived 
themselves as more accepting than did the mothers 
of the same group. 
2. Both the mothers and fathers of the high-, average-, 
and low-achievers perceived themselves as equally 
accepting of their children. 
3. The fathers of high-, average-, and low-achieving 
boys tended to perceive themselves as equally 
accepting of their sons. 
4. The fathers of the low-achieving girls tended to 
perceive themselves as more accepting than did the 
fathers of either the average- or high-achieving 
girls, with the fathers of the latter two groups 
perceiving themselves as equally accepting. 
5. The mothers of the high- and average-achieving 
girls tended to perceive themselves as equally 
accepting but as more accepting than the mothers 
of the low-achieving girls. 
6. The mothers of the high-, average-, and low-
achieving boys perceived themselves as equally 
accepting. 
3. Conclusions 
The conclusions presented in this section of the study 
are based on the trends indicated by the mean values, on the 
assumption that trends in mean values of the mother- and 
father-acceptance scores for the three groups of achievers 
would indicate that a relationship exists between parental 
acceptance and academic achievement of the adolescents in 
the study. Wherever trends were supported b.r significant 
F-ratios, the name of the tests yielding the significant 
F-ratios and the levels of significance are indicated, 
Furthermore, the oonclusions are baaed upon the test 
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data concerning the children's perception of parent attitudes, 
rather than upon the data relative to the parents' report of 
their own attitudes, because it is felt that the child's per-
ception is in reality a stronger factor in achievement motiva-
tion than the actual stimulus or the parental report of it. 
This study indicated that father acceptance was related 
to the academic achievement of the boys in the study. The 
boys achieving at a higher level reported their fathers as 
more accepting than did those achieving at a lower level. 
The decrease in father acceptance was greater from the 
average- to low-achieving level than from the hig~to average-
achieving level. 
In opposition to this trend in father acceptance of the 
boys in this study, mothers were perceived as least accepting 
by the high-achieving boys and as most accepting by the 
average-achieving boys. One might infer that the increase 
in mother acceptance of the boys in the study with a decrease 
in father acceptance, as the achievement is lowered, is the 
result of an attempt by the mothers or the lower achievers 
to compensate for a deficiency in father acceptance. In keep-
ing with this logic, one would expect the greatest mother ac-
ceptance to be associated with the lowest level of achievement 
where father acceptance is the least. However, the test data 
show that the average-achieving boys perceived their mothers 
as most accepting and suggest that the mothers of the low-
achieving boys do not show enough acceptance to compensate 
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for low father acceptance in providing sufficient achievement 
motivation. 
This study indicated that another factor which seemed 
to differentiate the boys at the three levels of achievement 
was the ratio of mother-to-father acceptance. The high-
achieving boys perceived their mothers and fathers as equally 
accepting, while both the average- and low-achieving boys per-
ceived their mothers as more accepting than they did their 
fathers. The TAT yielded an F-ratio significant at the five 
per cent level for the average-achieving boys and at the one 
per cent level for the low-achieving boys. 
Both mother and father acceptance seemed to play a part 
in the academic achievement of the girls in the study. As 
the level of achievement of the girls was increased, mother 
and father acceptance increased. The TAT yielded an F-ratio 
significant at the five per cent level supporting this trend 
for father acceptance. However, at all levels mother accept-
ance was perceived by the girls in the study to be greater 
than father acceptance. The Situation Questionnaire yielded 
F-ratios significant at the five per cent level which sup-
ported this trend for the high- and average-achieving girls. 
4. Recommendations for Further Research 
The results of this study suggest that the following re-
search studies would be beneficial in clarifying the role that 
parent attitudes play in the academic achievement of children: 
1. A similar study be carried on using ratings of 
parents• behavior and attitudes made by trained 
workers on the basis of observations made in the 
home as well as the methods of measurement used 
in this study. 
2. This study be duplicated at a lower grade level and 
a comparison be made of the results of the two 
studies in order to determine the effect of adoles-
cence on children's perception of their parents. 
3. Counseling services be provided for a group of low-
achievers and their parents, and the academic prog-
ress of the children during the process of counseling 
be compared with that of a control group in order to 
determine the effectiveness of such a program. 
4. This study be duplicated using a larger sample popu-
lation and also one of more diversified socio-
economic background. 
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APPENDIX A 
LETTER TO PARENTS 
Pollard Junior High School 
Needham, Mass, 
March 17, 1959 
Dear Mr. and Mrs. 
--------------------· 
A study has been approved by the Needham Superintendent of 
Schools in conjunction with the Boston University Graduate 
School of Education. This study will concern itself with 
why some youngsters achieve up to capacity and why some do 
not. The study will be conducted at the William Pollard 
Junior High School. 
It will attempt to determine the relationship between school 
achievement and parental attitudes. The Needham School De-
partment will have the advantage of the results of this study 
to help it in counseling now and in the future. You and your 
(son, daughter) have been selected as part of the group of 
Needham parents and children to help us with this study. Per-
sons participating in the study will not be identified by name. 
Miss Janice M. Barwick, a Boston University graduate 
will contact you regarding your part in this study. 
you both will feel free to help us. 
Sincerely yours, 
student, 
We hope 
Asa M. Small, Principal 
P. S. It will involve about thirty minutes of your time. 
I am willing to cooperate in this study. 
Signature of both parents 
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APPENDIX B 
PARENTAL ACCEPTANCE SCALE 
PARENTAL ACCEPTANCE SCALE 
We are trying to learn more about parent-child relationships. To 
do this we need the cooperation and assistance of many parents. You can 
help us a great deal b,y filling out the attached questionnaire as frankly 
and as carefully as possible. Sincere and frank answers are requested 
so that valid data can be secured. 
You will note that the questionnaire does not call for any mark of 
identification. Thus your answers as well as the many others will be 
absolutely anonymus. Furthermore, all of the responses will be treated 
confidentially and will be used only for purposes of scientific research. 
Please answer !!! questions. If you cannot give the exact answer 
to a question, answer the best you can. 
INFORMATION ABOUT YOUR CHILD 
Maey parents say that their feeling of affection toward or for their 
child varies with his behavior and with circumstances. Will you please 
read each item carefully and place a check in the column which most nearly 
describes the degree of feeling of affection which you have for your child 
in that situation. 
---
Degree of Feeling of Affection 
Check One Column Much A 'l'he li~tle MUCh For Each Item Below more little same less 
than more less than 
usual than than usual 
usual :nmu• 1 
1. When he is obedient 
' I /_ / 
2. When he is with me i 
3. When he misbehaves in front of 
special guests 
4. When he expresses unsolicited at-
fection. "You're the nicest moromw 
(daddy) in the world" I 
5. When he is away from me 
6. When he shows off in public 
7. When he behaves according to lffi{ 
highest expectations 
8. When he expresses angry and 
hateful things to me 
9. When he does things I have hoped 
he would not do 
10. When we are doing things together 
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Listed below are several statements describing thinp which chil.dron 
do !IJid sq. Following each statement are five responses which suggest 
wqs of feeling or courses of action. 
Read each statement carefully !IJid then place a circle around the 
letter in front of the one response which most near4" describes the 
feeling you usual.:cy' haveor the course ot action you most general:cy-
take llhen your child sq11 or does these things • 
It is possible that you may find a few statements which describe 
a type of behavior which you have not yet aperienced with your child .. 
In such cases, mark the response which most near:cy- describes how you 
think you would feel or what you think you wuld do .. 
Be sure that you answer every statement and mark .2!!1z .2!!! response 
for each statement. 
ll.. When 11fT child is shouting !IJid dancing with excitement at a time 
when I want peace and quiet, it: 
ao- Makes me feel annoyed 
b. Makes me want to know more about what excites him 
c. Makes me feel like punishing him 
d.. Makea me feel that I will be glad when he :l.s pae;t this stage 
e .. Makes me feel like telling him to stop 
12. When rq child misbehaves while others in the group he is with are 
behaving well, I; 
a. See to it that he behaves aa the others 
b .. Tell him it is illlportant to behave well when he is in a group 
c., Let him alone 1t he isn•t disturbing the others too much 
d .. Ask him to tell me what he would like to do 
e,. Help him find some activity that he can enjoy !IJid at the same 
time not disturb the group 
13.. When 11fT child is unable to do something which I think is illlportant 
for him, it: 
a. Makes me want to help him find success in the things he can do 
b.. Makes me reel disappointed in him 
c.. Makes me wish he could do it 
d. Makes me realize that he can • t do everything 
e. Makes me want to know more about the things he ean do 
119 
-3-
Jlh. When 11\Y child seEIIII8 to be more .f'ond of' someone else (teacher, 
.friend, relative) than me, it: 
a. Makes me realize that he is growing up 
b. Pieases me to see his interest widening to other people 
c. Makes me .f'eel resentful 
d. Makes me .f'eel that he doesn't appreciate what I have done .f'or him 
e. Makes me wish he liked me more 
15. When 11\Y child is .f'aced with two or more choices and has to choose 
on:cy one,I: 
a. Tell him which choice to make md 1lhy" 
b. Think it through with him 
c. Point out the advantages and disadvantages of each, but let him 
decide for himself .. 
d., Tell him that I am sure he can make a wise choice and help him 
.foresee the consequences 
e. Make the dacision for him 
16. When 11\Y child makes decisions without consulting me, I: 
a. Punish him .f'or not consulting him 
b., Encourage him to make his own decisions if he can foresee the 
consequences 
c. Allow him to make lllSII;Y' of' his own decisions 
d. Suggest that we talk it over be.f'ore he makes his decision 
e. Tell him he must consult me f'irst be.f'ore making a decision 
1.1. When 11\Y child kicks, hits, or knocks his things about, it: 
a. Makes me .f'eel like telling him to stop 
b. Makes me feel like punishing him 
c. P1eases me that he .f'eels tree to express himself 
d., Makes me .f'eel that I will be glad when he is past this stage 
= e.. Makes me .f'eel annoyed 
lB. When 11\Y child is not interested in some of' the usual activities 
of' his age group, it: 
a. Makes me realize that each child is dit.f'erent 
b. Makes me wish he were interested in the same activities 
c. Makes me .f'eel disappointed in him 
d. Makes me want to help him .f'ind ~s to make the most of' his 
interests 
e .. Makes me want to know more about the activities in which he 
is interested 
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19. When rq child acts silly and giggq, I: 
a.. Tell him I know how he reels 
b.. Pey no attention to him 
c. Tell him he shouldn't act that way 
d. Make him quit 
e.. Tell him it is all right to feel that wey, but help him find 
other ways or expressing himself. 
20. When rq child prefers to do things with his friends rather than 
with his f~, I: 
a. Encourage him to do things with his friends 
b. Accept this as part or growing up 
c. Plan special activities so that he will want to be with hie .t'ami.:q 
d .. Try to minimize his association with his friends 
e. Make him stay with his famiq 
21. When rq child disagrees with me about something which I think is 
important, it r 
a. Makes me feel like punishing him 
b. Pleases me that he feel free to express himself. 
c.. Makes me feel like persuading him that I em right 
d. Makes me realize he has ideas or his own 
e. Makes me feel annoyed 
22. When rq child misbehaves while others 1n the group he is with are 
behaving wall, it: 
a.. Makes me realize that he does not always behave as others in 
his group 
b., Makes me feel embarrassed 
c., Makes me want to halp him find the best weys to express his 
feelings 
d. Makes me wish he would behave like the others 
e. Makes me want to know more about his feelings 
23. When rq child is shouting Cld dancing wirh excitement at a time 
when I want peace and quiet, I: 
a.. Give him something quiet to do 
b. Tell him that I wish he would stop 
c. Make him be quiet 
d. Let him tell me about what excites him 
e. Send him somewhere else 
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24.. When 11t1 oh1ld seems to be more fond or someone else (teacher, 
friend,. relative) than me, I: 
a.. Tcy to minimize his association with that person 
b. Let him have such associations when I think he is ready tor them 
c.. Do sane special things tor him to remind him or how nice I am 
d.. Point out the weaknesses and faults or that other person 
e.. Encourage him to create and maintain such associations 
2'$. When 1111 child says angcy and hateful things about me to 1111 race, it: 
a-. Makes me feel annoyed 
b., Makes me reel that I will be glad when he is past. this s~ 
c., Plea11es me that he feels free to express h:IJIIselt 
d. Makes me feel like punishing· him 
e.. Makes me reel like telling him not to talk that wa;y to me 
Z6.. When 1111 child showa a deep interest in something I don•t think is 
~t, it: 
a.. Makes me realize he has interests or his own 
b.. Makes me want to help him find ~ to make the most ot this 
interest 
c., Makes me feel disappointed in him 
d.. Makes me wish he tRIZ'EJ more interested in the things I think are 
important tor him 
e. Makes me want to know more about his interests 
27 • When 1111 child is unable to do some things as well as the others in his 
group, It 
a.. Tell him he IIIUBt try to do as well as the others 
b. Encourage him to keep trying 
c.. Tell him that no one can do evecything well 
d. Call his attention to the things he does well 
e. Help him make the most of the activities which he can do 
28. When m:y child wants to do something which I am sure will lead to 
disappointment for him, I: 
a. Occasionally let him carcy such an activity to its conclusion 
b. Don't let him do it 
c.. Advise him not to do it 
d. HelP him with it in •order to ease tbe disappointment · 
e. Point out what is like~ to happen 
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29. When rrry child acts silly and giggly, it: 
a. Makes me feel that I will be glad when he is past this et.<>.ge 
b. Pleases me that he feels free to express himself 
c. Makes me feel like punishing him 
d. Makes me feel like telling him to stop 
e. Makes me feel annoyed 
30. When rrry child is faced with two or more choices and has to choose 
only one, it: 
1!1. Makes me feel that I should tell him which choice to make and 
why 
b. Makes me feel that I should point out the advantage and 
disadvantages 
c. Makes me hope that I have prepared him to choose wisely 
do Makes me want to encourage him to make his own choice 
e. Makes me want to make the decision for him 
31 When rrry child is unable to do something which I think is important 
for him, I: 
a. Tell him he must do better 
b. Help him make the most of the things which he can d6 
c. Ask him to . tell me more about the things which he can do 
d. .Iell him that no one can do everything 
e. ~ ncourage him to keep trying 
32. When rrry child disagrees with me about something which I think 
is important, I: 
a. Tell him he shouldn't disagree with me 
b. Make him quit 
c. Listen to his side of the problem and change rrry mind if I am 
wrong 
d. Tell him maybe we can do it his way another time 
e. Explain that I am doing what is best for him 
33. When rrry child is unable to do some things as well as others in his 
group, it: 
a. Makes me realize that he can 1t be best in everything 
b. Hakes me wish he could do as well 
c. l1akes me feel embarrassed 
d. Hakes me want to help him. find success in the things he can do 
e. >'lakes me ••ant to know more about the things he can do well 
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.34.. When flf3' child makes decisions without consulting me, it: 
a. Makes me hope that I have prepared h1m adequately to make his 
decisions 
b. Makes me wish he would consult me 
c. Makes me feel disturbed 
d.. Makes me want to restrict his freedom 
e.. Pleases me to see that as he grows he needs me less 
.35. When my child s~ angry and hateful things about me to my face, I: 
a.. Tell h1m it's all right to feel that way, but help him find 
other ways of expressing himself 
b.. Tell him I lalow how he feels 
c. Pay no attention to him 
d. Tell him he shouldn't say such things: to me 
e. Make him quit 
.36.. When flf3' child ldcks, hits, and lalocks his things about, I: 
a. Make him quit 
b. Tell him it is all right to feel that way, but help him find 
other w~ of expressing himself 
c .. Tell him he shouldn't do such things 
d. Tell him I lalow how he feels 
e. Pay no attention to him 
37. When rt13' child prefers to do things with his friends rather than 
with h1s family, it: 
a., Makes me wish he would spend more time with us 
b. Makes me feel resentful 
c. Pleases me to see his interests widening to other people 
d. Makes me feel he doesn't appreciate us 
e .. Makes me realize that he is growing up 
.38. When my child wants to do something which I am sure will lead to 
disappointment for him, it: 
a. Makes me hope that I have prepared h1m to meet disappointment 
b., Makes me wish he didn't have to meet unp[easant experiences 
c. Makes me want to keep h1m from doing it 
d. Makes me realize that occasionally such an experience will be 
good for h1m 
e. Makes me want to postpone these experiences 
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39. When ~ child is not interested in SOIIIB of' the usual activities 
ot his age group, I: 
a;. Try' to help him realize that it is important to be interested 
in the same things as others in his group 
b. Call his attention to the activities in which he is interested 
c. Tell him it is all right if' he isntt interested in the same 
things 
d., See to it that he does the same things as others in his group 
e. Help him find ~ of' making the most of' his interests 
40 .. When~ child shows a deep interest in something I don't think 
is important, I: 
a.. Ji.et him go ahead with his interest 
b. Ask him to tell me more about this interest 
c. Help him t1nd weys to make the most of' this interest 
d. Do everything I can to discourage his interest in it 
e. Try' to interest him in more worth-while things 
THANK YOU VERY MUCH FOR YOUR COOPERATION 
Copyright, 1954, by Blaine M. Porter 
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SCORING KEY FeR PARENTAL ACCEPTANCE SCALE 
Blaine M. Porter 
Iowa S-tate College 
l.eaponses to items l through 10 are scored with the i'ollowing weights: 
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APPENDIX C 
THE SITUATION QUESTIONNAIRE OF 
PARENT-CHILD RELATIONSHIPS 
THE SITUATION QUESTIONNAIRE ofi' PARENT-CHILD RELATIONSHIPS 
Dil'@ctions 
The following situations are a list of childhood experiences. 
Check those experiences which are identical or are gener~ 
silnilar to ones you have exPerienced. Qrdt only those situations 
which you did not experience in atr:( ~· Read quickly and then 
respond. Make your response in terms of whether the statement 
applies mostly to your father or to your mother. Make a decision 
as quickly as possible, checking every item, if you can honestly 
do so. If you feel that the statement applies equally to both 
parents, place a check in the blanks beside both M and F. If 
you feel that the statement applies to neither parent, leave 
the spaces blank. 
It is not important that you take very much time in deciding. 
Just let your feeling guide you and make a guess if a situation 
is vaguely familiar or represents both parents in your experience. 
(copyright -- John A. Whitesel, 19$2) 
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My (m-f) seems more interested in teaching me things. M.:_:F_ 
keeps me at a job or problem until it is 
completely done regardless. F M 
--
usually tries to protect me from knowing 
their struggles in life M F 
--
should generally give me more guidance and 
attention for ~ actiVities F_M_ 
is the one who secures special favors for me 
if something stands in ~ wa:y M F 
--
often expects me to do things that older 
children or adults can do. F M 
--
is the one I feel more completely free to 
ask any question without hesitancy or 
bashfulness. M F 
--
often ignore the pleasures I want. F M 
--
is actually interested in me but expresses 
it less. M F 
--
is the one whose spankings I fear more F_M_ 
tries more to see that family finances meet 
the needs of each member without wasting 
money. M_F_ 
is unaccustomed to show affectionate ap-
proval unless I do something tc gain it. F_M_ 
gives me the more direct and helpful 
l\I~Swere to questions of sex. M F 
--
is inclined to be too strict in their 
punishments,_ I think F M 
--
is the more ambitious for me tc attain 
higher achievement, encouraging higner 
goals. M_F_ 
will stick by their decision untU I carry 
it out, generally allowing "no exception 
tc the rule." F M 
--
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M;v (m-f) is the more eager for me to have an 
opportunity that they missed in growing up. M F 
--
sent me to (camp, or school, or a home, etc.) 
in orde~ for me to overcome something of 
for learning discipline. F_M_ 
sometimes takes an interest in special 
things I do, but real:cy" has a silent 
interest in most that I do. M F 
--
takes little, if any, responsibility, 
for seeing that I have enough money. F_M_ 
welcomes opportunities or suggestions 
for improving my welfare. M_F_ 
is inclined to correct me very often 
about little things. F M 
--
seems the more eager to provide helpful 
advantages for me. M_F_ 
makes me do something I am afraid of 
to help me get over it F M 
--
is the one who is more read;r to cancel 
their recreational plans in order to be 
near to care for my needs. M F 
--
rarely inquires about or supervises 
what I do. F M 
--
takes more responsibility for seeing 
that I have enough money. M F 
--
put me into a special class or club once 
to "make me learn how to stand on my own .. " F M 
--
usually makes special efforts to spend all 
possible time with me in whatever I do .. M F 
--
would hold other children up as superior 
examples when they want me to do better .. F M 
--
more usually is the one behind me encour-
aging or urging me tcward goals or aims. M F 
--
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My (m·i') is usually the one who criticizes the 
personal i'riends I pick. F M 
--
is the one who is the i'irst to educate 
me about sex. M F 
--
makes me give wrq to the wishes oi' other 
children at times when I think they should 
not. F M 
--
more oi'ten threatens a punishment and lets it 
go at that. M F 
--
keeps too busy with other interest to 
have enough time with me .. F M 
--
tends to thresten to report me to saneone 
who would n straighten me out" when they 
i'elt higher authority was needed .. M F 
--
is the one I know I can count on to provide 
extras others rei'used .. F M 
--
sees most~ 'ffFT i'aults and sees i'ew, 1i' arry, 
oi' 'ffFT good points., M_F_ 
is more like~ to be concerned about what 
might be harmi'ul i'or me. F M 
--
is the most alert i'or experiences that 
might injure me. M F 
--
saves signs oi' ai'i'ection i'or times when I 
am leaving home or returning on special 
occasions .. F M 
--
rare~ rei'uses 'ffFT requests. M F 
--
reports me to a person oi' authority 
(teacher, or principal~ or counselor, etc.) 
i'or something I do which needs correction. F M 
--
leaves no stone unturned to see that I 
have the best physical care. M_F_ 
is more frequently the one who becomes 
angry with me .. F M 
--
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My (m-:f') takes the greater responsibility in ehAr• 
ing their time to help me with school work. M_F_ 
does not show any affectionate emotions. F_M_ 
usually is the one who seeks ideas which 
would better things for me. M F 
--
seems more concerned about what might 
happen to me when they are not nearby 
to give me help. F M 
--
is more inclined to believe that 11 chil-
dren should be seen and not heard." M F 
--
sees few, if any, of ~ faults. F M 
--
does not seem too interested in special 
opportunities that are within reach to 
increase !1f!J knowledge or experiences M F 
--
generally tries to insure a hapv,r child-
hood for me by protecting me from the 
unpleasant. F M 
--
does not set aside enough time to be 
with me when they could have. M F 
--
almost always overlooked !1f!J weaknesses 
or mistakes without criticism. F M 
--
let things ride when they could obtain 
professional help ( tutor, doctor, etc.) 
for something that caused me difficulty M F 
--
more often is the quicker to express 
price about me to me or to others. F M 
--
rarely kisses or oaresses me without 
thinking and on the spur of the m011ent M F 
--
is very easy-going with me, warning me 
tahat discipline might be needed but 
seldom giving it. F M 
--
_,_ 
My (m-i') is inclined to prohibit spending money 
even for moderate pleasures we can ai'i'ord 
expresses their love for me with warmth 
and feeling. 
sometimes declares I would make them 111 
(or gray, or nervous, etc.) from some oi' 
the things I do. 
more readily put oi'i' what they had to do in 
order to amuse me or go with me some place. 
sometimes embarrasses me by comparing me 
with other children. 
is the more solicitous or careful about 
!lfY' physical needs and welfare .. 
threatens to tell in order to 
get me to do what they want when I do not 
want to comply 
is the one I most planned w~ to be with 
as to the one to whom I felt closer. 
is not inclined to improve a difficult 
condition bothering me by enlisting the 
aid oi' an outside person who could set it 
aright ( as a doctor, or teacher, or min-
ister, or friend, etc.) 
eeme tireless in their ability to grant 
!lfY' childhood desires 
is inclined to express as a waste oi' time 
certad.n advantages which would be helpful 
to me. 
more often is the one who defends or excuses 
my faults as childish errors. 
whijls me frequently. 
is the one I more enj ey helping with odd 
jobs around the house. 
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--
F M 
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F M 
M F 
F M 
--
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M F 
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F M 
--
M F 
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My (m-f) sometimes tells a person with authorit,y 
over me outside the home to take me in hand. F M 
--
praJses me with pride for 11fif accomplish-
ments .. M F 
--
is the one I feel is unjust at times (in 
discipline, or with restrictions or about 
llfif friends, etc.) F M 
--
is the one whose company I seek when a 
difficulty arrises because the.1 understand 
me better .. M F 
--
more often makes me feel the.1 dislike 
things I do. F M 
--
expresses more affection toward me. M F 
--
is the hardest to satisfy in getting 
things done. F M 
--
is the one I usual:cy take 11fif personal 
matters to, feeling the.1 will answer with-
out questions. M F 
--
is actual:cy cruel in their discipline. F M 
--
is the more like:cy to come to 11fif rescue 
when I am blamed for something. M F 
--
seldom praises 11fif good points. F M 
--
is the one I perform little tasks for 
without their asking, just to help them. M F 
--
seems to complain the most about 11fif 
personal habits and attitudes. F M 
--
Please close the booklet and indicate that you have finished. 
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GILMORE SENTENCE COMPLETION TEST 
PLEASE NOTE: Pages 136-138 not microfilmed at the 
request of Boston University School of 
Education. 
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e ____________________________ __ Date ________________________ _ 
GILMORE SENTENCE COMPLETION TEST 
n this test you are to finish the sentence from the suggested word or phrase. Make a 
complete sentence but do not work too long making it perfect. 1£ the suggested word 
rs in the middle of the line, you may place it wherever you wish in your sentence. 
test is not timed but it is necessary to keep working in order to finish within the 
ion. Allow about 7 minutes to a page . 
.'he best thing that I 
'ellows 
:eachers who 
•t home we 
do not like to be 
rhe most important thing to me 
think my future 
father 
::luizzes and examinations 
I am determined 
rhe most important influence in my life 
I want to know 
Published by John V. Gilmore, Boston, Massachusetts 
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mother 
What pleased me most 
1 think that life is 
When 1 succeed 
What bothers me most 
1 am happy when 
1 am held back from doing what 1 want because 
All my life I 
When things are against me 
What keeps me going 
time 
If I could only 
To me people 
When I think of my future 
2. 
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te's Parents 
,e inain driving force in my life 
bink that girls 
'family 
1en I am 65 
:et tired 
is impossible 
pain 
.m dependent upon 
I fail 
rould like to be 
.ream of the time 
ry 
1en I was a child 
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1d others for their contributions to the field of Sentence Completion Testing. 
